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Context

Artificial Intelligence (Al) was once seen as aninteresting and innovative
concept onthe fringes of mainstream business and education discussions,
largely confined to the world of IT. Over the past two years, however, this has
changed significantly, with Generative Al (GenAl) taking center stagein
conversations across industries, and a key focus on the need for rapid
upskilling. The workforce of today, along with the learners stillin education who
willbecome the workforce of tomorrow, need to embrace Alinnovations
quickly and confidently. Not only to safeguard future career success but also to
help pivot businesses and create competitive advantage.

Inthe world of education, the advent of GenAlinitially generated significant uncertainty
around appropriate methodological approaches. Some institutions initially went as far
as banningitsuse. Inresponse, international organizations such as UNESCQO'and the
OECD?, aswellas companies such as Pearson?®, began publishing guidelines for
teachers to help themunderstand the implications of GenAl for their students and for
theirownteaching practices.

These guidelines vary in theirapproach and the level of detail to which they support the
classroomimplementation of Al concepts. Some provide high level frameworks aimed
at a generalunderstanding of the ethics of Al, human-centered design and the
technical skills necessary to engage with Al tools*. Other guidelinesinclude specific
classroom scenarios across age groups and Al concepts®. What seems to have been
missing from this picture is dedicated support for ELT teachers which recognizes that
interacting with Al tools in English as a foreignlanguage comes withits own set of
challenges. Learners, especially those at beginner and intermediate levels, need more
scaffolding and support wheninputting prompts and analyzing Al-generated
responses.

1 https://www.unesco.org/en/articles/ai-competency-framework-teachers and
https://www.unesco.org/en/articles/ai-competency-framework-students

2  https://ailiteracyframework.org/wp-content/uploads/2025/05/AlLitFramework_ReviewDraft.pdf

3  Artificial Intelligence (Al) Guidance

4 Forexample the UNESCO Competency Framework for Teachers: Miao, F. & Cukurova, M. (2024),
Alcompetency framework for teachers

5 Forexample: European Commission & OECD (2025)
Empowering Learners for the Age of Al. An Al Literacy Framework for Primary and Secondary Education
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oy 21% s /9%

of ELT teachers feel negative of ELT teachers are concerned
about Alin education. about the misuse of Al by students.

Asisthe case forteachersin otherdisciplines, ELT teachers are starting to adopt Almore
and more. The conversation has moved on from “should we banits use?” to “how dowe
controlitsuse?” Arecentresearch study carried out by Pearsonérevealed that ELT
teacherslargely welcome Alin education (with only 21% feeling somewhat or very
negative aboutitsuse) but amuchlarger percentage (75%) expressed concern about
its misuse andimpact on academic integrity. While 819 of respondents say that prompt
teachingis appropriate, only 44% actually teachit. 58% of respondents did not set any
learning outcomes around Al use at all. This suggests animplementation gap which may
stem from alack of confidence on the part of teachers along with alack of shared

standards and ready-to-use materials.

of ELT teachers think
prompt writingis a
useful skill to teach.

Only

4%

of ELT teachers teach
students how to write
prompts.

6 Researchwith500 teachersfromover 60 countries, conducted both online and atinternational teacher conferences.

)Pearson


https://www.pearson.com/languages

These observations and the
absence of ELT-specific Al
frameworks led to the work
presentedinthis paper. In much
the same way as the Common
European Framework of
Reference for Languages (CEFR)
updatedthe setof CanDo
statementsinits Companion
Volume’ toreflect the growing
importance of Online Interaction
as areal-world skill, the GSE team
at Pearsonsoughttodevelop a
set of learning objectives to guide
lesson planning around Al skills for
adult and young adultlearners.

Foryears, we have asked teachers to make the “hidden
language” of academic disciplines visible to learners - the
specific genres, structures and functions, and discourse
needed to engage with subject content. Generative Al
interactionisrapidly becoming another such hidden
language, and untilnow we have lacked a principled,
level-by-level framework for teaching it explicitly.

What | find particularly valuable in these new GSE Learning
Objectivesis the shift from product to process: learners
are not just asked to produce a prompt, but to explain why
they accepted orrejected an Al-generated correction, to
evaluate relevance, to adapt outputs to context. Crucially,
thiswork finally gives ELT teachers what other Al literacy
guidelines have missed: recognition that prompting and
interpreting Alinaforeignlanguageisitself ascaffolded
language skill, not aside issue.

Silvia Minardi
SchoolteacherandPresident of Lingua e Nuova Didattica - Italy

7 Council of Europe (2020) Common European Framework for Languages: Companion Volume
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The development process

At Pearson, we already have a globally recognized standard for ELT educators
developing activities, lessons and curricula: the Global Scale of English (GSE). The GSE
is both a proficiency scale (from10-90) and a framework of learning objectives
describingwhat alearnercanbe expectedto do at each pointonthat scale. The GSE
proficiency scaleis aligned to the CEFR® and the framework of GSE Learning Objectives
was developedto extend the CEFR Can Do statements to address the needs of
audience-specificlearners (e.g. Young Learners, Adult Learners, Learners of English for
Professional Purposes)’.

Like the CEFR, the GSE defineslanguage proficiency in terms of the things that alearner
“CanDo”inEnglishand supports a skills-based approach to language learning. Unlike
the CEFR, which groups learning objectivesinto broadlevels (Al, A2, A2+, Bl etc.), the
GSE Learning Objectives describe what alearner can do at each point onthe 10-90
scale. Itis thislevel of detail that enables teachers to monitor progress, plan
appropriately scaffolded learning pathways and give personalized feedback.

The objective of thisresearch study was two-fold: to establish whether new GSE
Learning Objectives for GenAl Interactions, related to an emerging educational context,
could bereliably evaluated by ELT educators and to verify this assumption using a tried
and tested methodology. Theresearch used the existing framework of GSE Learning
Objectives to establish the fit of the new descriptorsin the overall scale.

8 delong,)J.H.A.L.andZheng,Y.(2016).Linking to the CEFRusing a prioriand a posteriori evidence. Chapter5in
Tsagari,D.and Banerjee, J. (Eds) Contemporary Second Language Assessment. London: Bloomsbury Publishing

9 delong,J;Mayor, M; Hayes, C.(2016) Developing Global Scale of English Learning Objectives aligned to the Common
European Framework, Pearson

)Pearson
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Thefirst stage of the development process was to draft new learning objectives for
General English adult learners, following the methodology established for the creation
of the original GSE frameworks'®.

35 teachers from12 countries were then asked to take partina Comparative Judgment
study. This study required them to make judgments on pairs of learning objectives,
deciding which of the two described a more difficult skill for the language learner. As
wellas the newly created learning objectives, the data setalsoincluded anchoritems.
These anchoritems were published GSE Learning Objectives with established values
from the original GSE framework work. They served as reference pointsin the analysis as
their difficulty level was already known.

Which skill is more difficult:

Canuse simple language to prompt an Al tool forinformation, given a model.

Canwrite a clear and structured prompt to review the grammar of a text they have written.

Example of two learning objectives (Speaking) presented to judges.

Each of the fourlanguage skills (Listening, Reading, Speaking and Writing) was rated
separately.

Theresulting data was then analyzed in three steps: judge infit statistics, learning
objective infit statistics and fit within the existing set of GSE Learning Objectives. The
first two steps involve psychometric analysis of the data.

Thefinal stepis carried out by a subject matter expertlooking atlogical pedagogical
progression.

Judgeinfitlooks at the consistency of eachrater’s choices and their alignment with the
otherraters. As aresult of this analysis, two raters were removed for Speaking, Three for
Reading and one for Writing.

In step two, a psychometrician verified whetherarank order of objectives could be
established, reflecting anincrease in skill difficulty, and whetherany items had to be
removed due to statistical misalignment. As part of this analysis, ten outliers were
identified and removed.

10 delJong, J;Mayor,M;Hayes, C.(2016) Developing Global Scale of English Learning Objectives aligned to the Common
European Framework, Pearson
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The final subset, with misfit items removed, was then compared with existing GSE
Learning Objectives for broader skill development context, i.e. to confirm that a
pedagogically sound progression was maintained with new itemsin place. 11learning
objectives were removed following this step, leaving a final set of 37 GSE Learning
Objectives for GenAl Interactions.

| see thiswork as a timely and much-needed contribution.
The new GSE Learning Objectives for GenAl offerteachers
aprincipled and practical framework for scaffolding
learners’interaction with Alin English at appropriate
proficiency levels. Importantly, this work also opens up
valuable opportunities for furtherresearch into how
learners engage with GenAl across different language
levels, and how responsible Aluse can be meaningfully
embeddedinlanguage teaching, learning and
assessment.

Prof. Ying Zheng
Languages, Cultures & Linguistics, Faculty of Arts & Humanities
University of Southampton - UK

)Pearson
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Accessing the GSE Learning Objectives for
GenAlInteractions

The full set of GSE Learning Objectives for GenAl Interactionsis given at the end of this
paper. Werecommend, however, that teachers search forthemin the GSE Teacher
Toolkit, a free searchable online database containing all GSE resources: learning
objectives for different audiences, vocabulary, grammar and a text analyzer.

Amidst heated debates on GenAlin ELT, and educationin
general, Pearson does what it does best: blueprinting
guidelines for GenAlinlanguage teaching. Pragmatically,
productively, and persuasively. And all thisis embeddedin
a ground-breaking paradigm forunderstanding language
learning, the GSE.

Being acritically fluent GenAl useris already emerging as a
top skill that our students will be required to bring to the
jobinterview table. This publication provides the much-
needed helping hand which takes the pressure off
overburdened teachers and delivers an accessible tool for
navigating language skills inthe context of GenAl use by
our students.

tukasz Pakuta
CEO and Head of Studies, choices®

The new GSE Learning Objectives for GenAl Interactions can be found as part of the
Adult Learner set:

1. Select Adult Learnerinthe Learning Objectives section
2. Clickon Choose Skill

Choose category °

Learning Objectives Grammar Vocabulary Text Analyzer

Whe are you teaching? 7] Choose a range on the GSE/ CEFR@

A Ad AZ AT B Bi+ B2 B2

22 30 34 43 51 59 67 76 85
(2]
& (Choose Skill 2 Q
Hide filters (1) ~ Clear zll filters m

Learner

Adult Learners X

pearson.com/languages
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3. Select Communicative Categories

4. Select Online Interaction

5. Select Generative Al interactions

Choose Skill

Language Skills
Communicative Categaries
Soft Skills - Collaboration
Soft Skills - Communication
Soft Skills - Critical & Creative Thinking
Soft Skills - Leadership

Soft Skills - Self-Manzgement

Tt Theille Trrinl Besmmmeibilieg

)Pearson

[0 Comprehension =

3 [0 Forms of communication «

[ Language functions v

[ Linguistic competence ~
O mediation ~

O Meeting practical needs ~
[ Online interaction ~

[] Generative Al Interactions

A new breakthroughinthe world of ELT. GenAl has arrived
to stay. The new set of learning objectives shows how both
teachers and learners can make good use of GenAl.
Banning or controllingits use may be useless sinceitisa
resource whichis available to everyone. What these new
learning objectives dois guide teachers and studentsinto
using them as a powerful resource forlearning,
transformingitinto atool that can help studentsimprove
and transfer skills into any context.

Leonor Corradi
Academic consultant, materials writerand teacher trainer - Argentina
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GSE Learning Objectives for GenAl
Interactions: classroom application

Like the CEFR, the GSE frameworks have been created to support teachers with the
teaching and assessment of real-world skills. The GSE Learning Objectives for GenAl
Interactions can be usedforlesson planning, broader curriculum development and
assessment. A few examples taken from the set have beenused below toillustrate one
of many possible classroom application scenarios.

Since Alhas already become animportant part of our
educationlives, itis essential forteachers - bothin-service
and pre-service - to be able to help theirlearnersin
learning how to use it effectively and responsibly. Pearson
isagaintaking anotherimportant step forward by defining
clear, structured Al-related GSE Learning Objectives.
These objectives offervaluable guidance for pre-service
teacher education programs, helping future language
teachers build the Al literacy and pedagogical skills they
willneed to integrate Al meaningfully for theirown
students.

Belgin Elmas
Professorof English Language Teaching, TED University - Tlrkiye

At the beginnerlevel, whenlearner proficiency is still low, lessons can still focus on the
fundamentals of prompt writing, providing support to scaffold the activity. Forexample:

Canuse simple language to prompt an Al tool forinformation, given a model.
(GSE 34)

Teacherswould need to provide amodel prompt and some useful vocabulary. The
model given to the learners can be adapted to tie in with the overall courseware unit or
lesson topic and show how to write a simple request, forexample to ask what different
professions do orwhat the weatheris like in a particular city.

pearson.com/languages
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Model prompt:

Give me information about what a chef does.
Use simple English.

Give me 3 short sentences.

Useful vocabulary for prompt writing at this level:

Information, topic, simple, example, sentence.

Aslearnersbecome more advancedintheirlanguage use (at a Bl/Bl+level) and their
vocabulary repertoire expands, prompt writing canincrease in difficulty and the lesson
canfocus on more complextasks, withless support. Forexample:

Canwrite an Al prompt to conduct research on a familiar topic.
(GSE52)

Thislearning objective requires learners to formulate the specific information they are
looking for and utilize the role-task-output prompt structure:

« Describe whatrole the Al should assume: “You are a student of Englishiin the first year
of university.”)

« Describe what thetaskis: You are researching the influence of globalization onlocal
traditions.

o Describe the output that should be provided: Provide three examples of how
globalization negatively impacts local traditionsin South America.

Thisrequires planning on the part of the learner and supports the development of
writing strategies along with the revision of necessary vocabulary.

)Pearson
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Generative Alhas made genuinely powerful learning tools
more accessible than ever before. But forteachers, the
real questionis not whetherto use them, but how to use
themin away that actually supports learning. Thatis what |
appreciate about these learning objectives. They turn Al
from avague ideainto something you can plan around.
They give teachers a concrete starting point for planning
lessons, designing meaningful activities and assessing
progress and a way to bringlanguage, critical thinking and
self-reflectioninto clearer focus.

»

(0

6

Hebatallah Morsy

Englishinstructor, consultant and teacher trainer - Egypt

Theintermediate levelis also where learners are encouraged to focus more on text
edits. Inthe past, learners would draft their own writing and then review comments from

the teacherontheirdraft. Today, they can actively engage with GenAlto ask forareview:

Canwrite a clear and structured Al prompt to review the grammar of a text they have written.
(GSE49)

oruse Altools as a starting point to laterenhance the output with theirown ideas:

Canrewrite Al generated texts to include personal information.
(GSE47)

The use of Altools also gives teachers the opportunity to engage learnersin
conversations around the ethics of Aluse - to emphasize best practice of their
educationalinstitutions, the rules around co-creation and appropriate authorship
attribution. And, of course, the need for critical thinking and analysis of any output from
GenAl:

Canread Al generated texts on familiar topics to identify factual inaccuracies.
(GSE 62)

pearson.com/languages
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Can evaluate the relevance of an Al-generated answerinresponse to the prompt.
(GSE 67)

Both of these learning objectives direct the classroom tasks towards developing and
applying reading comprehension strategies which require a more extensive vocabulary
range and the application of critical thinking skills.

One of the consequences of allowing and encouraging the use of GenAl tools by
studentsis that we cannolonger simply focus on the final output (the product) in order
to checkthatlearners have engaged actively with the task. We need to getthemto
explain how they got to the final output - the thinking behind the choices they made (the
process)'!. Thisis called out in the new learning objectives:

Can explainin detail why they have accepted orrejected Al text correction.
(GSE 67)

Canparaphrase Al-generated content to pass on main information.
(GSE71)

This gives learners an opportunity to reflect on theirwork, discuss it with peers and
communicate theirthoughtsin English while at the same time deepening their Al skills.

These GSE Learning Objectivesrepresent a genuinely
forward-thinking approach to education at atime when
generative Alis rapidly reshaping how we live, work and
learn. They recognise that educators have aresponsibility
not only to embrace these technologies ourselves, but
alsoto equip learners with the knowledge, skills and critical
thinking needed to use Al thoughtfully, responsibly and
with confidence. By having a GSE framework for Al literacy,
Pearsonis helping to shape a generation of confident,
capablelearners who are ready for the world outside of the
classroom.

Billie Jago

Educational Writer and Teacher Trainer - UK

11 Akeyfinding fromnewresearch carried outby Pearsoninto theimpact of GenAlon formative assessment:
Assessment evolved
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From a corporate English perspective, these new GSE
Learning Objectives for Generative Al recognize a shift that
is already happeningin the workplace. Professionals are
increasingly expected to use English not only to
communicate with people, but also to interact with Al
tools, evaluate outputs, adapt messages, and make
informed decisions. Formany learners, Al can feel both
empowering and intimidating. These objectives help
teachers turnthatreality into structured learning by
connecting prompt writing, output evaluation, tone
adaptation, andresponsible use to clearlanguage goals.
Forbusinesses, this matters because English proficiency is
becoming part of how employees access information,
improve productivity, and participate in digital
transformation.

Nelly Segura

Curriculum and Instructional Design Lead, Bridge Education - Chile

Advanced learners are able to explore Al tools and their applications in linguistically
complexenvironments and can therefore be challenged with tasks reaching beyond
language manipulation:

Can adapt a straightforward Al-generated text to meet cultural or contextual expectations.
(GSE78)

Canadaptalinguistically complex Al-generated text to meet cultural or contextual
expectations.

(GSE90)

While advanced language skills are required to complete the lesson activities driven by
those two learning objectives, broaderlinguistic and social awarenessin English are key
inorderto transform the Al outputinto acceptable written work.

The examples above provide sample contextsin which the Al-related GSE Learning
Objectives canbeusedinthe classroom. Educators are encouraged to check the full
set of GSE Learning Objectives for GenAl Interactions to find the ones best suited to
their context and needs.

Inthe next section, we offer some suggested lesson plans built around GSE Learning
Objectives for GenAlInteractions.

pearson.com/languages
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Integrating GenAl into the classroom:
sample lesson plans

This section contains sample lesson plans built around new GSE Learning Objectives for
GenAlInteractions. Before introducing activities that encourage the use of Al toolsinto
the classroom, teachers should ask themselves a number of questions. The following
checklistis provided as a support for teacherreflection.

Teacher Checklist: Using Al in Class

Stage Question Yes /No
1. Haveltestedthe activity using the same prompt I will give students? 0/0
2. Doesthe Alresponse match my students’ level (clear, simple, appropriate)? /0

Before
3. Doesthetoolfollowinstructions (e.g. limitlength, avoid rewriting, stay ontask)? /0
4. Have |l planned how to model the prompt and guide students step by step? /0
5. Do students attempt the taskindependently before using Al? 0/0
6. AmImonitoring Alresponses and student useinreal time? /0
7. Do students show and explain how they used Al (accept /reject /reflect)? O/0
8. Canlclearly see that students, not Al, produced the final work? O/0

" YPearson
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The activities in this section are all designed to use Al as a support tool, not a
replacement for student thinking. To ensure effective and responsible use, keepinmind
the following:

Avoid using Al for controversial or sensitive topics, especially with younger learners
Students should attempt the task independently first before using Al.
Al should be used for checking, questioning, orrefiningideas, not completing tasks.

Teachers should model how to use Al prompts clearly and guide students
throughout.

Teachers should try the prompt themselves with the Al model they plan to use before
givingit to students

Forlowerlevels (up to andincluding B1) it might be necessary to give pre-defined
prompts.

Whenever possible, include examples as part of the prompt.
Include pair tasks to craft prompts as a way to hone students’ prompt writing abilities

Students should show and explain how they used Al, including what they accepted or
rejected.

Teachers should monitor Alresponses and ensure they are appropriate for the
classroom context.

Teachers should remind students not to disclose any personal information to Al

Teachers should remind students that Al can produce incorrect information or
imperfect arguments. Critical thinking is a key part of using Al

pearson.com/languages
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LessonPlan1
Skill Speaking
Englishlevel

Age/Stage Secondary/Adult

Learning objective

1. Introduce areal-life situation

Studentsimagine they have arrived inanew
city and needinformation to plan theirvisit.

Workingin pairs, they decide what
information they need. Examplesinclude:

e thenearestmuseum

e the openinghours of atourist attraction
e thenearesttrain orbusstation

o today’sweather

e aplacetohavelunch.

2. Practice asking questions

Students prepare two or three simple
questionsrelated to the information they
need.

The teacher models pronunciation,
intonation, and common question forms
before studentsinteract with Al.

3. Ask the Al

Students ask their questions using avoice-
enabled Altool. They listen carefully to the
responses and identify the information they
need.

4. Ask a follow-up question

Students ask one additional question to
obtain more information.

Forexample:

e Isitopenon Sunday?

e How muchisthe entrance fee?
e Howdolgetthere?

e Howlongdoesittake tovisit?

)Pearson

GSE: 27-29 (CEFR: High Al)

Canuse simple spokenlanguage to prompt an Al tool for
information. (GSE 28)

Example Al prompts

Where is the nearest museum?

Answerin Allevel English.

What time does Borobudur Temple open?

Answerin Allevel English.

5. Share andreflect

Pairs compare the information they collected
with another pair.

They discuss questions such as:

o Didthe Alansweryour question?

o Didyougetalltheinformationyouneeded?
o What otherquestion could you ask?

» Finally, they decide which places they would
like tovisit and explain their choices.

Learning focus

Students use spoken English to ask for
everyday information in a meaningful
context. They practice asking simple
questions, understanding Al-generated
responses, and asking follow-up
questions to obtain additional
information. They also begin torecognize
that oneresponse may not always provide
all the information they need, and that
asking further questions can help them
make better-informed decisions.
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LessonPlan 2
Skill Reading
English level

Age/Stage

Learning objective

1. Choose a topic

Students choose a familiar topic they
would like to learn more about.

Examplesinclude:

o afamouslandmark
e atraditionalfood
e aholiday orfestival
e asport

e ahobby.

2. Generate a text

Students write a prompt asking Al to
generate a short text about theirchosen
topic.

3. Read forunderstanding

Studentsreadthe Al-generated textand
identify:

e themainidea;

e two orthreekey pieces of information;
and

o anyunfamiliarwords they would like to
understand.

Learning focus

Secondary/Adult

GSE: 36-42 (CEFR: A2+)

Canunderstand straightforward texts generated by Alinresponse
to a prompt they have written. (GSE 36)

Example Al prompt

Tellme about Borobudur Temple. Include
itslocation and one interesting fact. Write
between 80 and 100 words. Answerin A2
level English.

4. Discuss the information

Students workin pairs to compare their
answers.

They discuss questions such as:
e Whatnewinformationdidyoulearn?
e Whichinformation do you already know?

¢ |Isthere anything you would like to check or
learnmore about?

5. Share andreflect

Each student shares oneinteresting fact from
the text and explains why they found it
interesting or why they would like to verify it.

Students develop reading comprehension by generating and reading short Al-produced
texts onfamiliartopics. They practice identifying the mainidea, locating key information,
andreflecting onthe information they read, recognizing that Al-generated responses can
be useful but may sometimes need to be checked or explored further.

pearson.com/languages
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LessonPlan 3

Skill Writing
Englishlevel GSE: 43-50 (CEFR: B1)
Age/Stage Secondary/Adult

Learning objective

1. Write a first draft

Students write a short paragraphona
familiar topic.

Examplesinclude:
e amemorable experience;
o afavorite hobby;
e apersontheyadmire; or

e arecentcelebration.

2. Write your first prompt

Students write a prompt asking Al to
review the grammar of their paragraph.

Before using Al, they discuss their
promptswith a partner.

The teacherencourages students to think
about questions such as:

e What doyouwant Alto do?
o Whatkind of feedback do youwant?

e |syourpromptclearenoughforAlto
understand?

e Isthere anyinformation missing?

)Pearson

Canwrite a clear and structured Al prompt to review the grammar of
a text they have written. (GSE 49)

3. Compare with amodel
The teacher shares the following prompt.

-

Teacher Model Prompt

Review the grammar of the paragraph
below. Identify any grammar mistakes,
explainwhy each correctionis needed,
and suggest the correct form. Focus only
on grammar and do not rewrite the whole
paragraph. Answerin Bllevel English.

Paragraph:
[Paste your paragraph here.]

-

Students compare their own prompts with the
modeland discuss:

e Whatinformation does the modelinclude?

o Whichinstructions make the purpose
clearer?

e What would you add orchange inyour own
prompt?

o Whichpromptis more likely to produce useful
grammar feedback? Why?

4. Revise your prompt

Studentsrevise their prompts based onthe
discussion.

They then exchange prompts with a partner for
afinalreview before using Al.

Lesson Plan 3 continued on next page.
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LessonPlan 3

5. Test your prompt 6. Reflect

Students use theirrevised prompts with Students discuss:

anAltool. e Howdidyourpromptchange duringthe
They compare the Alresponse with the lesson?

feedback they expected.

o Whichrevisionmade the biggest difference?
If necessary, theyrevise theirprompts

. o What have youlearned about writing clear
again and generate anew response.

instructions?

Learning focus

Students develop prompt-writing skills by following a process of drafting, reviewing,
revising, and testing their writing. By comparing their own prompts with a model and
reflecting onthe impact of theirrevisions, they learn how clear, specific, and well-structured
instructions communicate theirintentions more effectively andlead to more useful
Al-generated feedback.
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LessonPlan 4

Skill Writing
Englishlevel GSE: 51-58 (CEFR: B1+)
Age/Stage Secondary/Adult

Learning objective (GSE52)

1. Define your research goal

Students choose a familiar topic they
would like toresearch.

Examplesinclude:

e atouristattraction;

e atraditionalfood;

e ahealthylifestyle;

o afamousperson;or

e acultural festival.

The teacherasks:

e Whatdoyouwant tofind out?

e Why do you need thisinformation?

e Whatinformation will be most useful?

2. Write your first prompt

Students write a prompt to gather
information about theirchosentopic.

Before using Al, they discuss their
promptswith a partner.

The teacherencourages students to think
about questions such as:

e |syourpurpose clear?

e Doesyourpromptaskforthe
informationyoureally need?

e Isthere enoughdetailforAltogive a
useful response?

e What could you addtomake your
prompt more specific?

)Pearson

Canwrite an Al prompt to conduct research on a familiar topic.

3. Compare with amodel
The teacher shares the following prompt.

-

Teacher Model Prompt

|am preparing a two-minute presentation
about healthy eating for teenagers.
Describe three healthy eating habits,
explainwhy each habitisimportant, and
give one practical example foreach. Write
between 120 and 150 words. Answerin Bl+
level English.

-

Students compare theirown prompts with the
modelanddiscuss:

¢ Whatinformation does the modelinclude?
e How doesthe prompt explainits purpose?

o Which details make the request more
specific?

¢ Whatwouldyouaddorchangeinyourown
prompt?

4. Revise your prompt
Studentsrevise their prompts based onthe
discussion.

They exchange prompts with another pairand
explainwhy they made theirrevisions before
using Al.

Lesson Plan 4 continued on next page.
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LessonPlan 4

5. Test your prompt 6. Reflect
Students use theirrevised prompts with Students discuss:
anAltool.

e What changesimproved your prompt?
They compare the Alresponse with the

information they expected. e Whichrevision had the biggestimpact onthe

Alresponse?
If necessary, theyrevise theirprompts

. ) ) . What have you learned about writin
againto obtain more relevantinformation. * Y 9

effective research prompts?

Learning focus

Students develop prompt-writing skills by planning, drafting, reviewing, revising, and
testing prompts for a specific research purpose. Through peerdiscussion and reflection,
theylearnhow a clear purpose, relevant context, and specific instructions contribute to
more effective written prompts and more relevant Al-generated information.

P
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LessonPlan 5

Skill Writing
Englishlevel GSE: 59-66 (CEFR: B2)
Age/Stage Secondary/Adult

Can edit an Al prompt to obtain different results (e.g. length,

R I ] T complexity or scope). (GSE 66)

1. Explore a writing task 3. Compare with amodel
Studentsimagine they are preparing The teacher shares the following prompt.
information about a familiar topic for
different audiences. 4
Examplesinclude: Teacher Model Prompt
e introducing atourist attraction; |am preparing a presentation about

. . BorobudurTemple. Describeits history,
« explaining alocal festival; explainwhy itis animportant cultural site,
« describing healthy eating habits; or and suggest threereasons to visit. Write

, , , ) between150 and 180 words. Answerin B2

e presenting afamous historical figure. level English.
The teacherasks: N
e Whoisyouraudience?
« Whatinformation do they need? Students discuss:
« How much detail should you include? e How doesthe promptidentify the audience?

e Howdoesitexplainthe purpose?
2. Write your first prompt
Students write a prompt forone chosen . .
audience. e What could be changedto obtain a different
type of response?

o Which details guide the Alresponse?

Before using Al, they discuss their
promptswith a partner.

The teacherencourages students to think
about questions such as:

e Isyourpurposeclear?

e Doesyourpromptsuit theintended
audience?

e What details could make the response
more appropriate?

Lesson Plan 5 continued on next page.

)Pearson
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4. Edit your prompt

Studentsrevise their prompts to produce
adifferentresult.

Forexample, they may:
+ changethe audience;

e shortenorextendtheresponse by
specifyinganew word limit (e.g.
80-100 words or200-250 words);

e narrow or broaden the topic;

e requestadifferentformat,suchasa
table orbullet points; or

o focusonadifferentaspect of the topic.

Before using Al, studentsreview their
revised prompts by asking themselves:

o Whatdidlchange?
o Why did | make this change?

e Howdolexpecttheresponsetobe
different?

Learning focus

5. Compare the results

Students generate responses using both the
originalandrevised prompts.

Workingin pairs, they compare the responses
and discuss:

e Howdid the promptchange?
e Howdid the Alresponse change?
e Which prompt betterachievedits purpose?

e Whichrevisions had the greatestimpact?

6. Reflect
Students discuss:

e Which changes made your prompt more
effective?

o Howdid editing the promptinfluence the
response?

¢ What have youlearned about adapting
prompts for different audiences and
purposes?

Students develop prompt-editing skills by revising existing prompts for different
audiences, purposes, and outcomes. Through comparison, discussion, andreflection, they
discover how small changesinwording, context, orinstructions caninfluence the relevance,
scope, and style of Al-generatedresponses. The lessonreinforcesrevision as an essential
part of the writing process and highlights the importance of writing prompts that are
appropriate fora specific communicative purpose.
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GSE Learning Objectives for GenAl
Interactions

The copyright of the GSE Learning Objectives for GenAl Interactions belongs to
Pearson. For guidelines on permitted use of GSE Learning Objectives, please visit our
webpage: Terms of use for the Pearson GSE.

Non-commercial use of these learning objectives by teachers and institutionsis free of
charge. Forcommercial use, please contact Pearson to obtain permission at
GSEContact@Pearson.com
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GSE Learning Objective GSE CEFR
Speaking
Canuse simple spokenlanguage to prompt an Al tool forinformation. 28 (22A_129)
. . A2
Canuse simple spokenlanguage to prompt an Al tool forideas. 30 (30-35)
Canuse simple spokenlanguage to prompt an Al tool to translate aword, 39 A2+
phrase or text fromlanguage Atolanguage B. (36-42)
Canuse aspoken prompt to ask an Al tool fora synonym, antonym or 49 B1
collocations of aword. (43-50)
Canuse aclearandstructured spoken prompt to ask an Al tool fora Bl+
51
summary of a text. (51-58)
Canuseaclearand structured spoken Al prompt to change the tone of a Bl+
. 52
text, e.g. make it more formal. (51-58)
Canparaphrase Al-generated content to suit a specific audience or B2
60
purpose. (59-66)
Canuse aclearand structured spoken prompt to ask an Al tool for 61 B2
concrete and abstractideas. (59-66)
Canuse anAl promptto conductresearchintheirfield of specialization 67 B2+
using linguistically complex spokenlanguage. (67-75)
Canexplainin detail why they have accepted orrejected Al text 67 B2+
correction. (67-75)
CanpromptanAltoolforasummary of a text using linguistically complex 7 B2+
spokenlanguage. (67-75)
. . B2+
Can paraphrase Al-generated content to pass on maininformation. 71 (67-75)
CanpromptanAltool forinformation using linguistically complex spoken 75 B2+
language. (67-75)
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GSE Learning Objective

Writing

Canuse simplelanguage to prompt anAltool forinformation, given a
model.

Canwrite an Alprompt to translate aword, phrase or text fromlanguage A
tolanguage B.

Canwrite asimple Al prompt to review the grammar of a text they have
written.

Canmake simple edits to an Al-generated text using familiar vocabulary.

Canwrite aclearand structured prompt to ask an Al tool forinformation.

Canrewrite Al generated texts toinclude personalinformation.

Canwrite aclearand structured Al prompt to review the grammar of a text
they have written.

Canwrite an Al prompt to conduct research on afamiliar topic.

Canwrite an Al prompt to change the tone of a text, e.g. make it more
formal.

Canwrite aclearand structured prompt to ask Al for concrete and
abstractideas.

CaneditanAlprompt to obtain different results (e.g. length, complexity
orscope).

Canwrite an Al promptto conductresearchintheirfield of specialization
usinglinguistically complexlanguage.

)Pearson

GSE

34

35

38

40

41

47

49

52

55

62

66

68

CEFR

A2
(30-35)

A2
(30-35)

A2+
(36-42)

A2+
(36-42)

A2+
(36-42)

Bl
(43-50)

Bl
(43-50)

Bl+
(51-58)

Bl+
(51-58)

B2
(59-66)

B2
(59-66)

B2+
(67-75)
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GSE Learning Objective GSE CEFR
Canwriteindetail why they have accepted orrejected Al text correction. B2+
69
(67-75)
Canwrite well-structured prompts using linguistically complexlanguage 73 B2+
to askanAl toolforinformation. (67-75)
Can adapt a straightforward Al-generated text to meet cultural or C1
: 78
contextual expectations. (76-84)
Can make edits to an Al-generated text using linguistically complex C2
89
language. (85-90)
Canadapt alinguistically complex Al-generated text to meet cultural or C2
. 90
contextual expectations. (85-90)
Reading
Canunderstand straightforward texts generated by Alinresponse toa 36 A2+
prompt they have written. (36-42)
Canunderstand simple follow-up questions asked by Al as part of its A2+
36
response. (36-42)
Canidentify options offered by an Al toolinresponse to a prompt. Bl
44
(43-50)
Canread Al generated texts on familiar topics to identify factual B2
. . 62
inaccuracies. (59-66)
Canevaluate therelevance of an Al-generated answerinresponse to the B2+
67
prompt. (67-75)
Canidentify factualinaccuraciesin Al generated linguistically complex 87 C2
texts. (85-90)
Cancritically evaluate the argumentationinalinguistically complex 90 C2
Al-generated text. (85-90)
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