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Introduction

Building integrity in Aluse

The emergence of Generative Artificial
Intelligence (GenAl) hasradically changed the
landscape of assessmentin education. Large
Language Models (LLMs) like ChatGPT can
now produce high-quality essays and quickly
provide answers to multiple-choice questions
and practice problems. While the media
warns of cheating, thereis areal opportunity
to enhance learning integrity and build Al
literacy in ourinstitutions. The focus of our
research and associated recommendations
ison ‘learning integrity’ - ensuring thatina
GenAlworld, students genuinely engagein
the process of learning rather than offloading
theirthinking to an LLM. Learning integrity is
critical for developing knowledge, skills and
understanding.

Therise of GenAl gives educators a powerful
opportunity to evolve formative assessment
activities. Many educators are already
thoughtfully engaging with GenAl. Forthose
just starting this journey, we hope this guide
will provide practicalrecommendations for
rethinking and reimagining what formative
assessmentlooks like ina GenAl world.

Q What this guideis for

We know formative assessment does
not existinavacuum, and that making
changestoone part of the broader
teachingandlearning system will
inevitably haveripple effects elsewhere.
However, we purposefully focused on
formative assessment because the
challenges around maintaininglearning
integrity inthe face of Alare more pressing
here. The topic of how summative
assessmentwillorshould evolveinan
age of Al, thoughimportant, is beyond
the scope of this guide. We intend for
this guide to give educators practical
stepsforreflectingonandevolving
theirassessments.

‘ ‘ Alworks bestin the classroom when it generates friction, not when
itremoves it. Activities that require students to write a promptin order to
recreate animage, then compare theirversion to the original description,
demand productive struggle. Tasks that ask students to analyse the linguistic

variation between two Al responses to the same prompt require critical thinking. These activities
are farharderto “offload” to amachine, because the cognitive work lies in the comparison, the
evaluation, and thejustification, notin the productionitself.”

Dr Silvia Minardi

Schoolteacherand President of Lingua e Nuova Didattica - Italy
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INTRODUCTION

A snapshot of
educator perceptions

Given how quickly GenAlis evolving, educators,
understandably, have different perspectives onthe
technology, levels of confidence and experience
with usingit. Some educators are takingamore
active approach by embedding Alinto their
formative assessment, while othersremainresistant
to any Alusein education. Our survey participants
generally fellinto one of four “personas” based on
their pattern of beliefs and practices.

Educator Profiles

Protective Skeptics

“Theirlearning declines becauseinstead of
thinking through a problem, they’re just copying
what Al tellsthem. There’s no consolidation of
informationintheirbrain.”

This educatoris most protective of formative
assessment and sees therisks that students’
GenAlusage poses. That said, they could accept
Al'srolein educationwhen used appropriately.

® Negative sentiment toward Al
® Theyperceive students’ Alfamiliarity
as higher thantheirown

Proactive Innovators

“Ihave deliberately included GenAl so that my
studentsrecognizeitas ausefultool that can
enhance theirown efforts. During workshops, |
have themuse their Al productin specific ways
that preclude them fromusing Al to draft entire
papers or portions of papers. | treat GenAl as
anotherresearch, drafting and editing tool.”

This educatoris aware of therisks and drawbacks
of Al, but they are willing to experiment and

are most likely toincorporate Alinto the
assessmentitself.

@® Positive sentiment toward Al
@® Theyperceivestudents’ Alfamiliarity
as lower than theirown
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Staunch Traditionalists

“Generative Alis entirely destructive to
education...|see nothing positive about it
whatsoever. We, as a culture, are careening
headlonginto disaster.”

This educatoris more concerned andresistant to
Al. They are least likely to adapt theirassessments
andseelittle promisein Al altogether.

® Negative sentiment toward Al
® Theyperceive students’ Alfamiliarity as
higher than theirown

Cautious Explorers

“The assessments gauge students’ knowledge,
retention, and application of theory. Using GenAl
as aresearchtoolwould not drastically change that
goal,howeverusing GenAl to the extreme (copy
and paste completely) would destroy that goal.”

Thiseducatorhasn’tyet made theirmindup on
Al'srolein assessment. While they are opento
its possibilities, they have concerns that need

tobe addressed.

@® Neutralsentiment toward Al
® Theyperceive students’ Al familiarity
as equivalent to theirown

Q This guide aims to meet you

whereveryou see yourself on this
spectrum, whether that’s further
refining your Al-enabled
assessments, or exploringits
possibilities for the first time.

The reflection questions throughout
this guide are tailored for different
starting points.

Choose the set that best fits where
you are now and use them toreflect
on your future practice.



INTRODUCTION

From problematic

to productive
GenAluse

Afocusonlearningintegrity
means encouraging usage
of GenAl thatis helpful

(and not harmful) for learning.
Our expert interviewees
broadly agreed onwhat
constitutes ‘productive’ vs
‘problematic’ use of GenAl
forformative assessment.

It can be helpful to consider

these indicators of productive

versus problematic use when
reflecting on your existing
formative assessments. )

Features of
problematic student
use of GenAl

ORI GINO

iyl

Students are
confused about
how, where, when
and why GenAl
should be used

Alisusedtobypass
steps of the learning
processtogo
straight to output

Students outsource
theircorelearning
to GenAl

Students cannot

Features of
productive student
use of GenAl

Students are clear

Ib onhow, where,
when and why
GenAl should be
used

aidto processor

@ GenAlisusedasan
- refineideas

Students show
@ evidence ofideation/
QO originality, evenif
GenAlisinvolved

Students canfluently

explain their thinking lﬂz communicate their

or conclusions

process,ideas, or
results, including the
role of GenAlinthe
final product

‘ ‘ The contextualization of assessment tasks can mitigate Al misuse.
Al systems are highly effective at generating general content but lack access
to specific classroom experiences orlocal knowledge. Therefore, designing
assignments that arerootedinlocal contexts—such as community issues,

cultural practices, or classroom discussions - can significantly reduce the effectiveness of
Al-generatedresponses. InIndonesia, where local diversity is rich and meaningful, this approach
not only enhances assessment validity but also promotes culturally responsive pedagogy.”

DrMade Hery Santosa
Educatorand Researcher,

Universitas Pendidikan Ganesha, Bali-Indonesia
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INTRODUCTION

Testing the limits of your formative assessment

Exploring GenAl’s capabilities firsthand is

a practical way to demystify its affordances
and limitations. If you are new to using this
technology, you can start by inputting one
of your current assessmentsintoan LLM like
ChatGPT. This process can help to highlight
both the opportunities and challenges GenAl
presents foryour formative assessments,
sparkingideas forinnovation while exposing
potential vulnerabilities. You could use the
following prompt (substituting your course
details whenrelevant) &)

Optional

® Intheprompt, ask the GenAltohonorword

limit or any other formatting directions

® Experimentwithaddingconstraintse.g.,
ask for step-by-step reasoning

Reflection questions for

Staunch Traditionalists

® WhatdidyoulearnaboutAl’s
capabilities through this exercise?

® Wouldthe Al-generated outputreceive
apassing grade/markinyour course?

Cautious Explorers

@® HowcouldtheAloutputbeusedtohelp
studentsunderstand differentlevels of

performance (e.g., average vs. excellent work)?

@® Imagineredesigningthisassessment
foracontext where Aluseis expected.
What would you change?

a

A

course]. | havereceived the
following assignment:

[insert your assignment directions
here] as part of [name of unit/topic]

Generate the answers/aresponse
to this assessment.

+ g

N

lam a studentin [name of your

°

® Provideanexample of amodelassignment
(donotinclude anyidentifiable student data)

@® Addinstructionsfortone

Protective Skeptics

Didthe tone orreasoning of the
Al output align withwhat you would expect
fromyour students on this assessment?

Which aspects of thisassessment could
remainthe same evenif students do use Al?

Proactive Innovators

What discussion questions could help
students to critically evaluate this output?

How could you modify one aspect of this
assessment torequire more personal
reflection or authentic application of skills?
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Models for rethinking
assessment

Considering this new GenAl landscape, thought leadersin Al
and education have constructed various frameworks for thinking

about the role GenAl can or should play in assessment.

Broadly, we can think of assessmentin the age of GenAl through the lens of the Swiss Cheese Model’,
where multiple, overlapping layers of assessment are ultimately effective, even though each individual
assessment may have weaknesses (i.e., holesin a slice of Swiss cheese).

We know that no single assessment comprehensively captures students’ learning andis completely
resilient to GenAl misuse. But requiring students to demonstrate theirlearning via a variety of assessment
types creates safety nets and ensures more opportunities for students to practice and demonstrate
theirlearning.

With this in mind, we wanted to highlight the following three frameworks:

Framework 1: The Two Lane Approach?
outlines two different but complementary approaches(i.e., lanes) forassessing
studentlearningina GenAl era:

Lane 1: summative assessments (Assessments of Learning) which happenin person, without
GenAl assistance. The purpose of this lane is to provide an accurate and trustworthy judgement of
students’ actuallearning.

Lane 2: formative assessments (Assessment as Learning) where students and teachers may
intentionally integrate GenAl to varying degrees in accordance with the course/unit goals.
Lane 2 assessments are seen as preparation to succeed on Lane 1 assessments. Should
students misuse GenAlin theirLane 2 assessments, itis unlikely that they willadequately pass
assessmentsinlLanel.

Framework 2: The Stoplight/Traffic Light Model®
comprises three levels for Aluse in assessment:

Red: No Aluse is permitted.
Yellow: Al permission can be granted if the student details theirintentions and rationale for use.

Green: Aluseis encouragedinthe assessment but requires a conversation with the instructor.
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MODELS FORRETHINKING ASSESSMENT

Framework 3: The Al Assessment Scale*

No Al: You must notuse Al at any
point during the assessment.
You must demonstrate your core
skillsand knowledge.

details five levels of Al integration ranging from:

Full Al: You may use Al extensively
throughout your work either as you
wish, or as specifically directedin
your assessment. Focus ondirecting

Al to achieve your goals while

AR WO el demonstrating your critical thinking.

planning, idea development and
research. Your final submission should
show how you have developed and
refined theseideas.

Al Exploration: You should use
Al creatively to solve the task,
potentially co-designing new

. approaches withyourinstructor.
Al Collaboration: You may use

Al to assist with specific tasks
such as drafting text, refining and
evaluating yourwork.

While each framework takes
a slightly different approach,
they all share a few key points:

® Attemptingtokeep GenAlout of
assessments entirely is both unrealistic and
limits students’ preparation for the realities
of theirfuture education and careers.

® Atthesametime,therearerealrisks
tolearningintegrity for students
who completely outsource their
learning to GenAl.

@® Differentassessmenttypesserve different
purposes depending onthe learning goals
and context. This hasimplications for
whether/how GenAl should be usedinthe
context of that assessment.

Inthe next section, we provide detailed
guidance on how you might evolve your
assessments, based on these points of
expert consensus. ®

@® Itisgoodpracticetoinclude avariety of
assessment types and formats that allow
students to demonstrate theirknowledge
and skillsin avariety of ways.
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MODELS FORRETHINKING ASSESSMENT

Reflection questions for @

Staunch Traditionalists Protective Skeptics
@® DoesthinkingaboutAlintegrationalong ® Howcouldyouuseoneormore of these
acontinuumorspectrummake it feel models to communicate clear boundaries
more manageable? around Al useinyour classroom?
® Whichofthese modelsalignbestwith ® Whatconcernsdoyouhavethataren’t
your own philosophy? addressed by any of these models?
Cautious Explorers Proactive Innovators
® \Whatprotective measures(e.g., traffic ® Howcouldyouusethese modelstostart
lights, Swiss Cheese layers) would give you aconversationwith colleagues who might
confidenceto try integrating Alinto one of be more hesitant or skeptical of Al?
your assessments?
® Where couldyoudraw onany of
® Howcouldsharingordiscussingthese these modelstorefine orscale a
models with students be usedto sustainable approachtointegrating
develop acommonunderstanding of Alinyourassessments?

responsible Aluse?

‘ ‘ From a corporate-learning perspective, Englishis not just a
classroom subject;itis a growth enablerinside companies. Many of our
learners need English as alingua franca to communicate with regional and
global stakeholders, and in contexts like Chile that oftenincludes sectors
such as mining and otherinternationally connected industries. That matters for GenAl because
personalization cannot be generic: it has to reflect real workplace communication needs, goals,
and decision-making contexts. At Bridge Education, formative assessment s the engine behind
that personalization: needs analysis leads to targeted instruction, followed by short-cycle checks
afterlessons. The GenAl challenge, then, is not simply whetherlearners use Al, but how to design
guidance and assessment that keep those checks evidence-rich and still show what learners
canactuallydo.”

Nelly Segura

Curriculum andInstructional Design Lead,
Bridge Education - Chile
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Reimagining formative
assessment activities

Redesigning formative assessment to preserve learning integrity
inthe age of GenAlis no small task, especially with all the other
challenges educators are facing.

While rethinking formative assessment may
initially require more time and effort for educators,
this process will reinforce learning integrity and
help to build genuine student understandingin the
longrun. The strategies outlined here, informed

by oureducator survey and expertinterviews,

are designed to be realistic and flexible, can

be adopted gradually and will ideally build on
educators’ existing practices. Aswe outlinein our
Assessment Evolvedreport, we alsorecognize
that substantial change cannot come without
considerable support from both administrators
and policy-makers.

‘ ‘ In my experience, bothin my classrooms and in my country, thereis
stilla great deal of uncertainty and concern around the use of Al. In Colombia,
technological accessis not always equitable. Socialinequality can significantly
influence both access to Al tools and the ability to use them meaningfully. At
the same time, more work is needed with regard to institutional policies. Like many institutions, we
currently have a general no-plagiarism policy; however, there is not yet a clear orcomprehensive
approachtoAluse.”

Liliana Arias
Children and Youth Program Academic Coordinator - Colombia
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REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

#1: Have a clear
purpose in mind

|syour goal the assessment of learning (i.e., Lane 1 of the Two-Lane
Approach) oris your goal assessment for/as learning (Lane 2)?

Will student performance contribute to theirfinal
grade forthe course, orisitameans to provide
evaluative feedback? What works well forone
purpose won’t necessarily work well foranother,
soit’simportant to be clearonyourpurpose
from the outset.

Forassessments of learning, particularly those
that entail high stakes forindividuals, the validity
of interpretationsis paramount, whichimplies
aneedforacontrolled, secure assessment
environment to rule out GenAl misuse and other
forms of misconduct.

Forthisreason, many Lane 1assessments are given
in supervised environments (e.g., in-person or
remote-proctored).

However, assessment for/as learning allows
foramore openassessment environment, with
students completing some or all the assessment
unsupervised. Here, GenAlusage may be allowed,
invited, orevenrequired, depending on the course
and/or particularassessment targets.

‘ ‘ The goal of integrating Al in the classroomiis to protect human
authorship while expanding creative boundaries. By using Al to visualize their
words or to challenge theirideas, students remain the protagonists of their
learning journey, with technology serving as a high-level scaffold.”

Renata Condi

Head of International Education,
Colégio Rio Branco & EdTech Specialist - Brazil

Educator Guide: Redefining Formative Assessmentin a Generative Al era 1



REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

#2: Clearly articulate
what you are trying to
measure or develop

Onceyou are clearonthe assessment purpose, you should re-examine
the assessment target(s): what combination of knowledge, skill, or other
attributes are you trying to measure and/or develop?

Toreflect GenAl, models like Kennedy HQ’s Al
Literacy Framework®(adapted from UNESCO’
Digital Competence Framework) can help
reframe assessment targets with a human-
centered approach. This framework highlights
domains like content creation (“use Al to

create and personalize new content”), problem
solving (“use Al to create insights and improve
processes”), and career competencies (“‘combine
industry expertise with Al analysis”).

Reframing assessment targets toinclude Al
proficiency requires explicitinstruction on
responsible Aluse, including structured formative
assessment activities thatintegrate Al use.
Forexample, if students use GenAl fordrafting,
require areflective commentary on what the Al
contributed, what was revised, and where their
ownthinkingis evident. This helps students

think critically about Al outputs alongside
theirownwork.

N 2, ‘ ‘ Fromwhat|

& see, many Chinese
'ﬁs

“ teachers are employing
Alinteaching but
mainly for the development of teaching
resources, such as compilingreading
and listening materials. | myself often
encourage students to use Al directly
torevise their task outcomes, including
verifying the accuracy of English
language and the validity of arguments,
designingimages andinfographics, and
particularly conducting cross-validation
of information. | frequently encourage
students to perform iterative cross-
validation to mitigate errors resulting
from Al hallucinations. | have labelled
this iterative cross-validation process
as ‘3x3 Alcheck’— thatis, using at least
three different Altools for at least three
rounds of checks.”

DrLuZiwen

Directorof ACTEFL,
China Educational Technology Association - China
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REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

#3: Focus on process

over product

Shift the focus from the tangible end products
(e.g., the finalanswer to a math problem, the completed essay)
to the process of developing those products.

When assessment targets emphasize how
students demonstrate what they know,
learning becomes more authentic and better
aligned with the real situationsin which they’ll
need these abilities.

Authentic assessment doesn’t meanrecreating
the workplace inyour classroom. It simply

asks students to apply theirknowledge

innew, meaningful situations. GenAl can
support this process. Whenused to generate
ideas, refine drafts, or seek feedback,

it helps students develop both disciplinary skills
and Alcompetence.

Aprocess-focused approach oftenrequires
more structure: breaking an assignment

into stages, adding checkpoints, or providing
scaffolded steps. Part of the evaluation should
reflect this process. Students may need to submit
logs of their LLMinteractions or brief notes
showing how prompts, revisions, and feedback
shapedtheir thinking. These checkpoints can
occurinclass oraccompany the final submission.

‘ ‘ Inour classrooms, we find arange of different approaches to the

use of Al. Some students use Al as a support tool to build understanding and
confidence, especially duringindependent tasks. Others tend more towards
using Alin arelatively freestyle manner, without necessarily engagingin critical,

context-based oriterative prompting. We find that more sophisticated Al skills are contingent
upon factors such as students’ language proficiency levels, their comfort with Al, and whether
they are already strong critical thinkers in other areas.”

Sandra Pitronaci

Global Director of Academic Affairs,
ILSC Education Group - Australia
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REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

Thisis not acallto abandon the final work product
completely, however. Where GenAlisintegrated,
clearboundaries for Al’'srole should be provided
and students should still be responsible for
ownership of the final work product. This helps

to cultivate the literacy, judgement and critical
thinking needed to prepare students fora future
inwhich GenAlis not ashortcut butan essential
professional tool.

This could meanincorporating an accountability
exercise into the assessment - e.g., a short
conversationwith the instructor to explain their
decision-making process around the final
submission, including what they did and why
they didit that way.

1 ‘ ‘ In Spain, there

is awell-established
culture of students using
translation apps to write
essays. By introducing controlled ways of
using Al to support studentsin their writing,
we have noticed a number of benefits: less
reliance on translation, a greater focus on
the quality andrange of the language they
are using and a more genuine reflection of
theirthoughts andideas. This has enabled
teachers to provide more effective and
developmental feedback whilst at the
same time giving them the opportunity to
educate students onhow best to use Al to
enhanceratherthan offloadlearning.”

Maria Jesis Moreno
CEOThe New Globe School of English - Spain
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REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

#4: Diversify formats and
modes of assessment

Another suggestion, which harkens back to the Swiss Cheese model,
is to think more broadly about what constitutes evidence of/for
learning, particularly non-traditional evidence and diverse assessment
formats or modes.

Forexample, ask students to submit portfolios Importantly, multi-modality calls for triangulation
that showcase the evolution of a piece of work of inferences about studentlearning across
overtime, orrequire students to submit arange different types and modes of assessment.

of different evidence types, as appropriate to The benefitis thatwhen you piece togetherthese
the assessment target and subject. As well as different sources of information, you have a more
written work, this could be voice memos, videos, complete and holistic sense of what the student
visual timelines, chatbotlogs, etc. knows and can do compared to a single task.

Q ‘ ‘ The use of
o= multimodal assessment

3 offers apromising
alternative to traditional

text-based tasks. Assignments that require
students to produce podcasts, videos,
presentations, orvisual representations
demand a deeperlevel of understanding
and communication. These formats make
it more difficult for students torely solely
on Aland encourage themto articulate
theirideasinmore authentic ways. In

EFL classrooms, multimodal assessment
also aligns well with communicative
language teaching principles, asit
integrates speaking, listening, and visual
literacy skills.”

DrMade Hery Santosa

Educatorand Researcher,
Universitas Pendidikan Ganesha, Bali - Indonesia
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REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

#5: Introduce social or
collaborative elements

Outside of formal education,
people must often solve
problemsin groups.

Bringinginteamwork is one way to simulate
areal-world context, and asking students to
work togetherin theiruse of GenAl can help them
be morereflective about how, when, and why
they are usingit.

In pairs or small groups, ask students to
come up with potential prompts that could
be used as ajumping-off point for students’
ownideas. You couldthenlead awhole-class
discussion evaluating the quality of GenAl
outputs from different LLMs orcompared to
students’ brainstorming. These activities can
be sequenced, so that students first engage
inindividual preparation before class timeis
used foridearefinement, collective analysis
orto exchange feedback.

‘ ‘ Human potential must come first. We need to help students
understand that Alis atool created, programmed, and improved by humans.

If we do not actively engage with Al, beyond simply using it, students will
explore it on theirown and may incorrectly perceive it as superior to human
intelligence. However, if we work alongside students and Al, we can demonstrate the true power
of human thinking: the ability to create, guide, and critically use these tools. | believe the purpose
of language throughout history has been to allow others to access our thoughts through words.
Language learninginvolves skills that can and should be developed through humaninteraction:
communication, expression, and action. If we position the English classroom as a practical space
forcommunication, students will realize they do not need Al to succeed. They will use theirown
minds to express their personality, experiences, and aspirations.”

Nicolas F. Chaparro G.
Chief Training Officer, American School Way - Colombia
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REIMAGINING FORMATIVE ASSESSMENT ACTIVITIES

#6: Incorporate higher-order
skills and processing

Instead of asking fora summary
of atheory or concept, prompt
students to critique, compare,
or apply concepts to anovel,
real-world situation.

3 T
I B Most schoolsl|

e _ workwithin Argentina

, \ have no formal Al policy,
ol W leavingindividual
teachers to navigate these decisions
alone. At the same time, we are seeing
arisein cellphone bansin educational
institutions to minimise distraction. This
is pushing schools toward tech-free
classroom environments where meaningful
Alintegration becomes difficult. Outside
of the classroom, students are increasingly
using Al to complete tasks ratherthan to
learn. This habit, if left unaddressed, risks
undermining the very skills we are trying
to develop. Thisis where the concept

of “Slow Al” has been usefulin my lessons,
encouraging learners to use Al not for
speed or shortcuts, but for deep reflection,
iterative drafting, and critical dialogue.”

DanielaZallocco

EFL Teacher, Education Consultant,
and UNESCO ASPnet National Coordinator - Argentina

To elevate an assessment, ask students to
propose solutions to a community issue,

using evidence from multiple sources, orto
reflect onhow course conceptsrelate to current
events. Because modern LLMs are now capable
of producing sophisticated responses to even
higher-order thinking prompts, you should try
to create tasks that require students to weave
together contextualized and personalized
knowledge orapply concepts to personal
contexts that would be more difficult foran
LLMto create without extensive background
knowledge about the student.
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Evolving an assessment:
In practice

Let’s apply these suggestions to demonstrate how a traditional
assessment could evolve to betterreflect the commonplace
reality of GenAl.

In this section, we offer practical examples of how All of the lesson plansin this section
traditional learning activities and assessments target a Global Scale of English (GSE)
canbe evolved tointegrate responsible use of learning objective.

GenAlinaway that guidesratherthanreplaces :
. / o P The GSEis aresearch-based
thelearning process. The lesson plans target :
. . framework developed with teachers
allfourlanguage skills and cover a wide range . .
. o worldwide to support effective
of proficiency levels. We hope they will inspire 3 :
, , Englishlanguage teaching and
you to adapt andintegrate GenAlinto your own .
learning. GSE helps you planlessons

formative assessments. - S ;
more easily, personalize instruction,

We would like to thank Hebatallah Morsy and and track student progress with clear,

Fajarudin Akbar for creating the Al lesson plans actionable data.

in this section, along with Nina Hall for her

review and feedback.

To find out more about the Global

Scale of English, visit: pearson.com/
languages

‘ ‘ Language learning remains indispensableinthe Al era. True
competenceis nolongerabout obtaining a translation or generating a text,
it’s about knowing how to evaluate that output, correctit, adapt it to context,
: andrecognise whatis culturally implicit, ironic, or simply wrong. The goal of
Al-integrated language pedagogy should be to develop critical consumers of Al output, not
merely users of it.”

Dr Silvia Minardi
Schoolteacherand President of Lingua e Nuova Didattica - Italy
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EVOLVING AN ASSESSMENT: IN PRACTICE

Considerations before using Al in the classroom

Inthis Educator Guide, we have discussed the opportunities and challenges that come with allowing
your students to use Al. Before using or takinginspiration from the lesson plansin this section, there
are anumber of things you need to think about. The following checklist isintended to support you

- before, during and afteralesson thatintegrates the use of Al.

Al checklist

Stage

2
Before

3

4

5
During

6

7.
After

8

1.

Question

Have | tested the activity using the same prompt | will give students?

. Doesthe Alresponse match my students’ level (clear, simple, appropriate)?

. Doesthetoolfollowinstructions (e.g. limitlength, avoid rewriting, stay on task)?
. Have | planned how to model the prompt and guide students step by step?

. Do students attempt the taskindependently before using Al?

. AmImonitoring Alresponses and student use inreal time?

Do students show and explain how they used Al (accept /reject / reflect)?

. Canlclearly see that students, not Al, produced the final work?

/0
0/
0/0
/0
0/
0/0
a/0
0/

The activitiesin this section are all designed to use Al as a support tool, not areplacement for student
thinking. To ensure effective andresponsible use, keep in mind the following:

Avoid using Al for controversial or sensitive topics especially withyoungerlearners

Students should attempt the task independently first before using Al.

Al should be used for checking, questioning, orrefining ideas, not completing tasks.

Teachers should model how to use Al prompts clearly and guide students throughout.

Teachers should try the prompt themselves with the Al model they plan to use before givingitto

students

Forlowerlevels (up to andincluding B1) it might be necessary to give pre-defined prompts.

Whenever possible, include examples as part of the prompt.

Include pair tasks to craft prompts as a way to hone students’ prompt writing abilities

Students should show and explain how they used Al, including what they accepted orrejected.

Teachers should monitor Alresponses and ensure they are appropriate for the classroom context.

Techers should remind students not to disclose any personal information to Al

Teachers should remind students that Al can produce incorrect information orimperfect

arguments. Critical thinkingis a key part of using Al

Providing model prompts

Anumber of activities include suggested model prompts. Forlower level learners, this is essential
inorder to ensure that they get the most out of Al. For higherlevellearners, discussions with other
students can help them torefine theirown prompts. In both cases, the focus on prompt writing

supportslearnersin developing a skill that is equally needed outside of the classroom.

Educator Guide: Redefining Formative Assessmentina Generative Al era
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Al Debate Partner

Skill Speaking
Age/Stage Secondary
Englishlevel GSE44-50 (CEFRBI1)

Learning objective

Original task

Cangive simple reasons to justify a viewpoint on a familiar topic. (GSE 50)

Students discuss a topicin small groups and explain their opinions to peers.

Al-integrated approach

1. Introduce the debate topic
The teacher presents adiscussion questionrelevant
to students’ lives.

Example topic: “Should students be allowed to use
mobile phonesinschool?”

2. Formaninitial opinion

Students write theirviewpoint and two supporting
reasons.

3. Generate an opposing viewpoint with Al

Students use ateacher-provided ormodelled prompt
to generate an opposing argument.

4. Conduct the debate

Students exchange 3-5 turns with the Al, responding
toitsarguments.

5. Review the transcript
Studentsidentify:

» theirstrongestargument

e onelanguage mistake they noticedin theirown
responses.

6. Altransparency reflection

Students write two to three sentences explaining how
the Al challenged their thinking and whether they
changed orstrengthened their original opinionas a
result.

Learning focus

-

Teacher Guidance

o Before Step 3, model orprovide the
structured prompt to ensure students
use clearand appropriate language.

o Selectthe debate topic carefully to
suit the classroom context and age

group.
e MonitorAlresponses during the
activity to ensure they remain

appropriate, ontopic, and at theright
language level.

Example model prompt

Thisis a classroom discussion about
whether students should be allowed to
use mobile phonesinschool.

My opinionis: Students should not be
allowed to use mobile phonesin school.

Take the opposite side of my opinion.

Respondusing simple English at Bllevel.
Use short sentences (2-3 sentences
only).

Askme one clear question at the end of
yourresponse to continue the
discussion.

Do not change the topic.

Students practice defending viewpoints and responding to counterarguments.

The activity promotes spontaneous language use, while the transcript review builds awareness of
spoken accuracy. The Al reflection step encourages critical thinking about Al responses.
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Al Peer Review Table

Skill Writing
Age/Stage Secondary
Englishlevel GSE51-58 (CEFR B1+)

Learning objective
and arguments. (GSE 60)

Original task

Students exchange written paragraphs with a partnerand
provide written peer feedback.

Al-integrated approach

1. Write a short paragraph
Students write a paragraph of approximately 100-120 words
expressing anopinion on afamiliar topic.

Example topic: “Isit better to study alone or with others?”

2. Exchange paragraphs with a partner
Before using Al, studentsread their partner’s paragraph and
identify:

one grammarissue OR
oneunclearsentence OR
onevocabulary improvement

Studentsunderline the part and briefly note why it needs
improvement.

3. Submit text to an Al reviewer

Students paste their paragraphinto an Altoolusing the
structured model prompt.

4. Create an evaluation table

Students create atwo-columntable. Inthe left column they
paste each piece of Al feedback. In the right column they
write Accept or Reject and provide a one-sentence
justificationusing grammarrules orvocabulary knowledge
fromclass.

5. Justify decisions aloud

In pairs, students explain one accepted and one rejected
piece of feedback to a partner. Partners challenge or confirm
each other’sreasoning.

6. Revise the paragraph

Studentsrevise their paragraph using only the feedback they
accepted. Therevisedversionis submitted alongside the
evaluationtable.

7. Altransparency reflection

Students add afinal sentence to their table stating one thing
the Alreviewer noticed that they had not noticed themselves,
oronereasonthey felt the Al's feedback was inaccurate.
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Canjustify and sustain views clearly by providing relevant explanations

-

Teacher Guidance

o Before the activity, model the
Accept/Reject table withone
example so students
understand the expectation.

e Reviewthe Alresponses of any
students who appear confused
orare accepting all feedback
without justification.

Example model prompt

You are a peerreviewer foran ESL
studentwriting at Bl level.

Read the paragraph below.

Identify exactly two grammar
problems, showing the corrected
sentences forboth. Foreach one,
name the grammarrule that was
broken. Briefly, suggest how to fix
these grammar mistakes.

Then, suggest one vocabulary
improvement. Explain why your
suggestionis more precise or
natural.

Do notrewrite the paragraph for
the student.

Use simple Englishinyour
feedback.

Learning focus

Students develop editing and
metalinguistic awareness by
critically evaluating Al feedback
rather than automatically
acceptingit.

The evaluation table makes
reasoning visible and assessable.

The Altransparency step
encourages students to recognize
both the value and the limitations
of automated feedback.
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Al Listening Partner

Skill Integrated Skills (Listening + Speaking)
Age/Stage Secondary
Englishlevel GSE 44-58 (CEFRBI1)

Learning objective

Original task

Canrecognise a speaker’s feelings or attitudes. (GSE 50)

Studentslistento a shortinterview with a university student explaining why they chose their field of
study. Students answer comprehension questions and identify whether the speaker sounds excited,

confident, oruncertain about studying at university.

Al-integrated approach

1. Listen for evidence

Studentslistento theinterview and write down two or three phrases
thatreveal the speaker’s feelings about studying at university.
Example phrases students mightidentify:

“I've always been curious about how businesses solve real
problems.”

“I'm alittle nervous about the workload, but I'mreally excited to
learn.”

2. Interpret the speaker’s attitude

Students decide what attitude the speaker expresses (forexample:
enthusiastic, hesitant, confident) andjustify theirinterpretation
using the phrases they identified.

3. Provide evidence to the Al

Students use ateacher-provided structured prompt andinsert their
own selected phrases fromthe listening.

4. Critically evaluate the Al response
Studentsfirstreview the Alresponse individually and compare it
with theirown answers.

Then, students work in mixed-ability pairs to discuss and check their
interpretations. This pairing supports learners who may find it
difficult to evaluate Alresponsesindependently.

o Whatwords or expressions does the Aluse as evidence?

o Were these the same as the ones you wrote? What was similar or
different? Why?

e DoestheAlcorrectlyinterpret the speaker’s feelings?

o Arethere cluesinthe audio (tone, hesitation, emphasis) that the Al
may not detect?

5. Confirmorrevise interpretation

Working in the same mixed-ability pairs, students decide whether
they agree with the Al analysis and justify their conclusion using
evidence fromthelistening. Pair discussion helps students confirm
theirunderstanding before sharing with the class.

Example model prompt

These sentences are froma
listeninginterview about a
student choosing a
university major:

“[Insert your first phrase
here]”

“[Insert your second phrase
here]”

What attitude does the
speakershow about
studying at university?

Respondusing simple
English at Bllevel.

Use short sentences.

Create alist of words or
phrases that show the
speaker’s feelings or
attitude, and explain what
eachone shows.

Learning focus

Students develop the
ability torecognize a
speaker’s feelings or
attitudes by identifying
linguistic and tonal cuesin
spoken English.

Evaluating Al
interpretations encourages
closerlistening and critical
reflection onhow meaning
and stance are expressedin
speech.
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Al Opinion Partner

Skill Integrated Skills (Reading + Speaking)

Age/Stage Secondary

Englishlevel GSE36-42 (CEFRA2+)

Learning objective Canunderstand basic opinions expressed in simple language in short

texts. (GSE 38)

Original task

Studentsread ashort article about whetherhomework should be reduced for teenagers. Students
answer comprehension questions and identify the writer’s opinion.

Al-integrated approach

1. Divide perspectives

Students workin small groups. Each student receives a different short comment from an online
student forum discussing homework.

Example comments:
Student A:

“Ibelieve homework helps students practice what they learnedin class. Without homework, itis easy
toforgetnewideas.”

Student B:

“Too much homework can make students stressed and tired. [ think schools should give less
homework so students have more time torelax.”

Student C:

“Homework is useful, but only if teachers give interesting tasks. In my opinion, boring homework
doesnothelp studentslearn.”

2. Collaborative interpretation

Each student firstreads theircomment individually and decides what opinion the writer expresses.
Students then explain theirinterpretation to their group members.

Together, the group compares the different opinions and identifies:
o Whichwriter supports homework

o Whichwriter criticizes homework

o Whichwriter expresses a mixed opinion

3. Instruct the Al to analyze the group’s reasoning
Each group uses ateacher-provided structured prompt andinserts theirown answers.

4. Group critique of Al analysis
Studentsreview the Alresponse togetherand discuss:

e DidtheAlinterpret the opinions correctly?

e Diditusethe same evidence that the group identified?
o Diditnotice any opinion signals that the group missed?

5. Whole-class comparison

Groups briefly report theirinterpretations and compare how different teamsidentified opinion
language inthe comments.
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Al Opinion Partner

Example model prompt
We read three short student comments about homework.
Comment 1:

‘I believe homework helps students practice what they learnedin class. Without homework; it is easy
toforgetnewideas.”

Comment 2;

“Too much homework can make students stressed and tired. | think schools should give less
homework so students have more time to relax.”

Comment 3:

“Homeworkis useful, but only if teachers give interesting tasks. In my opinion, boring homework
doesnothelp studentslearn.”

Our group thinks:

Comment 1: [Insert your answer]

Comment 2: [Insert your answer]

Comment 3: [Insert your answer]

Checkourinterpretation.

Explainyouranswerusing simple English (A2-Bllevel).

Use short sentences.

Create alist of words or phrases that show each opinion and explain them.

Learning focus

Students develop the ability to recognize opinions in short texts by identifying simple opinion
markers and explaining theirinterpretations to peers.

Collaborative discussion helps learners clarify meaning before evaluating Al feedback,
strengthening both reading comprehension and critical reasoning.
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Al Speaking Partner

Skill Speaking
Age/Stage Secondary
Englishlevel GSE30-42 (CEFRA2)

Learning objective
simple fixed expressions. (GSE 39)

Original task

Can make suggestions about doing common everyday activities, using

Students discuss weekend plans with a partner and suggest activities such as going to the park or
watching a movie. Students practice using expressions like “Let’s..”, “Why don’t we...”, and “We

could..”.

Al-integrated approach

1. Scenario challenge

Students workin small groups. Each group receives a
scenario card describingacommon situation.

Example scenario:

“Your class wants to relax after a difficult week of exams.
Decide what activity the class should do together on Friday
afternoon.”

2. Collaborative idea generation

Groups brainstorm three possible activities (forexample:
having a picnic, watching a movie, playing sports).

Students practice suggestingideas to each otherusing
simple expressions such as:

e Let’shave apicnicinthe park.
e Why don’t we watch a movie afterschool?

e We couldplay basketballinthe schoolyard.

3. Group suggestion dialogue

Studentsrole-play a short discussion where each student
must make at least one suggestionandrespondtoa
classmate’sidea.

4. Use Al to evaluate the suggestions

Students use ateacher-provided structured prompt and
insert theirgroup’sideas.

5. Final speaking round
Students briefly review the Al feedbackin their groups.

They decide:

o« Whichsuggestionis best

o Whetherthey agree with the Al feedback

Each group presents their final decision to the class.
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Example model prompt

Our group discussedideas fora
class activity afterexams.

Suggestion1: [Insert youridea]
Suggestion 2: [Insert youridea]
Suggestion 3: [Insert yourideal]
Evaluate these suggestions.

Respondusing simple English at
A2 level.

Explainwhetherthese
suggestions are clear and suitable
forthe situation.

Give one additional suggestion
using a simple expression such as
“Let’s..” or“Why don’twe...”.

Learning focus

Students practice making
suggestions using simple fixed
expressions commonly usedin
everyday conversation.

Collaborative discussion helps
learners develop confidencein
proposingideas andresponding
to suggestions.

Al feedback encourages
reflection on how clearly
suggestions are expressed.
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Al Project Rubric Builder (Gap-fill)

Skill Integrated Skills (Speaking + Writing)
Age/Stage Upper Secondary
Englishlevel GSE 59-66 (CEFRB2)

Learning objective
given. (GSE 61)

Original task

Canrespond to clearly expressed questions on a presentation they have

Students prepare a short presentation on atopic studiedin class and present it to theirgroup.

Al-integrated approach

1. Receive the gap-fill rubric

Studentsreceive the rubric with one key word missing from
each descriptor. Each gap shows the first letter of the missing
word as a hint.

Example: “Yourmainideais clearand you support it with
strong(e__).”

Studentsread through the full rubric individually before doing
anything else.

2. Attempt the gapsindependently

Without Al, students write theirbest guess for each missing
word. They use the letter hint and the surrounding sentence to
help them.

They donotneedtofind the exact original word; any word
that fits the meaning correctlyis acceptable.

3. Use Al to check and refine their answers

Students paste onerow (of the rubric) at a time into the Al tool
using the structured model prompt. They ask the Al to
suggest the best word for each gap and explain why it fits.

4. Evaluate the Al suggestion
Foreach gap, students decide:

o Accept: the Alsuggestionis betterthan mine.
e Keep mine: myword fitsjust aswell orbetter.
» Rewrite: neitherwordisright — | willuse a different one.
They write their final chosenword into the rubric.

5. Prepare and deliver the presentation

Students prepare a short presentation of three to five
minutes on atopicrelated to the unittheme. They use the
completedrubric as a guide forwhat good performance
looks like before they present.

Teacher Guidance

e Print orshare the gap-fill rubric

with students before they
begin preparing their
presentations. Thisis the
central task of the activity, not
an afterthought.

Walk students through one row
of the rubric togetherbefore
they work independently, so
they understand what kind of
word fits each gap.

The letter hints guide students
toward the correctword type;
remind them the hintis the first
letter of the missingword, not a
random clue.

When students submit gapsto
the Al, monitorresponsesto
ensure the Al suggests natural,
student-appropriate language
ratherthantechnical
assessmentvocabulary. This
couldbe done asa “Think, pair,
share” activity.

After students complete the
rubric, display the answer key
briefly and discuss any gaps
where students disagreed with
the Al suggestion. These
moments are the most
valuable.
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Al Project Rubric Builder (Gap-fill)

Al-integrated approach

6. Peer assessment using the completed rubric

After presenting, each student receives written feedback from one peerusing the completed rubric.
Peerscircle thelevel that best describes the presentation and write one reason foreach choice.

7. Altransparency reflection
Students write two sentences:

¢ Onewordthe Alsuggested thatlaccepted, and why it was a good fit.
e Onewordthe Alsuggested thatlrejected orchanged, and why.

Example model prompt

Hereis one row from a presentation rubric. One word is missing from each descriptor — itis shown as
agap with aletter hint.

Row: [Paste onerow here]

Foreach gap:

e Suggestthe best word that fits the meaning of the descriptor.

e Explainin one sentence why that word fits.

Use simple, student-friendly English. Do not use technicallanguage about assessment or teaching.
Your suggested word must start with the letter shownin the hint.

Do not rewrite the full sentence.

Learning focus

Students develop awareness of how they are assessed by actively reconstructing the language of a
student-facing rubric.

The gap-fill format keeps the task focused and manageable.
Studentsinterpret assessment criteriarather than invent them from scratch.

Evaluating Al suggestions encourages critical thinking and builds confidence in using assessment
criteria as a preparation tool.
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Al Project Rubric Builder (Gap-fill)

Gap-Fill Rubric (Student Handout)
Complete the rubric by filling in the missing words. The first letter of the missing word has been givento

help you.

What we
look at

Excellent
* %k k&

Good
* k k

Getting there
* %

Keep trying
*

Yourideas

How you
organize
your talk

The words
you use

How you
speak

Yourmainideais
clearandyou
supportit with
strong (e__).

Yourtalkhasaclear
(b___),middle, and
end.ltiseasyto
follow.

Youusea (w__)
range of words
correctlyand
naturally.

Youspeak (c___),
atagoodspeed,
and make eye
contact with your
audience.

Answer Key (for teacher use)

What we
look at

Excellent
* k& &

Yourmainideais
mostly clearandyou
givesome (r___) to
supportit.

Yourtalkis mostly
(o) butonepart
isalittleunclear.

You use goodwords
most of the time with
(s—_) small
mistakes.

You speakclearly
most of the time but
sometimes too
(f__) ortooslowly.

Good
* k k

Yourmainideais
(u___) attimesand
youneed more
details.

Some parts of your
talkare hardto
followin (o___).

Youuse (b___)
words andrepeat
the same ones
often.

You speak quietly or
too fastanditis
sometimeshardto
(h_—__) you.

Getting there
* %

Yourmainideais
hardto (f__) and
details are missing.

Yourtalk jumps
between (i_) and
ishardto follow.

Youusevery (I__)
vocabulary and your
meaningis hard to
understand.

Youread fromyour
(n_) mostofthe
time and do notlook
atthe audience.

Keep trying
*

Yourideas

How you
organize
your talk

The words
you use

How you
speak

Yourmainideais
clearandyou
supportitwith

strong examples.

Yourtalk has aclear
beginning, middle,
andend.ltiseasyto
follow.

Youuse awiderange
of words correctly
and naturally.

You speakclearly, at
agoodspeed, and
make eye contact
with youraudience.

Yourmainideais
mostly clearandyou
give somereasons
tosupportit.

Yourtalkis mostly

organized butone
partisalittleunclear.

You use goodwords
most of the time with
some small
mistakes.

You speakclearly
most of the time but
sometimestoofast
ortoo slowly.

Yourmainideais
unclearattimesand
youneed more
details.

Some parts of your
talk are hardto
followinorder.

Youuse basic words
andrepeatthe same
ones often.

You speak quietly or
too fastanditis
sometimeshardto
hearyou.

Yourmainideais
hardto follow and
details are missing.

Your talk jumps
betweenideasand
ishardto follow.

You use very limited
vocabulary and your
meaningis hardto
understand.

Youread fromyour
notes most of the
time and do notlook
atthe audience.

Educator Guide: Redefining Formative Assessmentin a Generative Al era



Al Project Rubric Builder

Skill Integrated Skills (Speaking + Writing)

Age/Stage Upper Secondary

Englishlevel GSE 59-66 (CEFRB2)

Learning objective Canrespond to clearly expressed questions on a presentation they have

given. (GSE 61)

Original task

Students prepare a short presentation on atopic studiedin class and present it to theirgroup.

Al-integrated approach

1. Read the completed rubric

Students are giventhe Al rubric. They read throughiit
individually and underline any words or phrases they do not
fully understand.

2. Discuss the rubric in pairs

Inpairs, students discuss two questions:

e Whatdoes ‘good’ looklikeineach pointinthe rubric?

» Which points doyou think willbe the most challenging for
you? Why?

NB: They do not write anything yet. Thisis a thinking and
speaking task.

3. Use Al to convert the rubric into a self-evaluation
checklist

Students paste the rubric into the Al tool using the structured
model prompt. They ask the Al to turn each descriptorinto a
simple yes/no question they can use to check theirown
preparation.

4. Evaluate the Al-generated checklist

In pairs or small groups, students read through the Al
checklist carefully. Foreachitem, they decide:

e Isthisquestionclearanduseful?

e Doesitmatchthe meaning of the rubric descriptor?

If achecklistitemistoovague orunclear, studentsrewriteitin
theirownwords.

5. Use the checklist to self-evaluate before presenting
Using the finalized checklist, students evaluate theirown
preparation with Yes / Partly /Not yet. Forany item marked
‘Not yet’, they make one specificimprovement before
presenting.
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Teacher Guidance

e Share boththe completed
rubric and the Al-generated
checklist with students before
the presentation day, allow time
forstudents toread both
documents and ask questions.

e Thechecklistisapreparation
tool, not areplacement forthe
rubric, make clear to students
that therubricis what you will
use to assess theirfinal
presentation.

e Whenstudentsuse the
checklist for self-evaluation,
encourage honesty; a‘Notyet’
ismore useful than afalse ‘Yes’.

e Monitorthe Al-generated
checklist before sharing it with
students. If any checklistitemis
vague oruseslanguage
beyond B2 level, simplify it
before distribution.

e The comparisonstep attheend
(checklist vs. rubric result) is the
key reflection moment. Buildin
five minutes of class time for
this discussion.

29



Al Project Rubric Builder

Al-integrated approach

6. Deliver the presentation and apply the rubric

Students present. Immediately after presenting, each
studentreceives peerfeedbackusing the original Al rubric
(not the checklist). Peers circle the level that best describes
each criterion and give one reason for their evaluation.

7. Altransparency reflection
Students answer two questionsin writing:

e Didthe checklisthelp me prepare? What did it make me
notice thatlhad missed?

Example model prompt

Hereis a presentationrubric.

[Paste rubric here - orupload a
doc with the rubric]

Convert thisrubricinto a self-
evaluation checklist that a student
canuse before their presentation.

Foreach criterion, write 3 simple
yes/no questions that help the
student check theirown

o . . . reparation.
e Wasthere anythinginthe rubric that the checklist did not prep
capture well? What was it? Use ‘I’ statements(e.g. ‘Ihave..." /'l

can...’/‘Imake...)).

Use simple, everyday English. No
more than B2 level. Avoid
technical orteachinglanguage.

Learning focus

Students engage with assessment criteriaas a

preparation toolrather than a post-task judgment. Format the checklist with the

criterionname as aheading and
the questions underneath.

Converting the rubric into a checklist requires students

to translate performance descriptors into concrete
actions they can take before presenting.

The comparison between checklist and final rubric
outcome develops self-monitoring habits that are
transferable across tasks and subjects.

Do not add new criteria. Use only
the rubric content.

Al Rubric

What we Excellent Good Getting there Keep trying

look at * Kk ok k * ok * % *

Yourideas Yourmainideais Your mainideais Yourmainideais Yourmainideais
clearandyou mostly clearandyou unclearattimesand hard to follow and
supportitwith give somereasons youneed more details are missing.
strong examples. to supportit. details.

Howypu Yourtalkhasaclear Yourtalkis mostly Some parts of your Yourtalk jumps

0:,%?::& beginning, middle, organized but one talk are hard to betweenideas and

y andend.ltiseasyto partisalittleunclear. followin order. ishardtofollow.
follow.

The words Youuseawiderange  Youuse goodwords You use basic words Youuse very limited

LIRS of words correctly most of thetimewith  andrepeatthesame vocabulary and your
and naturally. some small ones often. meaningis hardto

mistakes. understand.

How;k/ou Youspeakclearly,at  Youspeakclearly Youspeak quietlyor  Youread fromyour

Skee agoodspeed, and most of the time but toofastanditis notes most of the
make eye contact sometimes too fast sometimeshardto time and do not look
with youraudience. ortoo slowly. hearyou. atthe audience.
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Al Writing Partner

Skill Writing
Age/Stage Upper Secondary
Englishlevel GSE 51-58 (CEFRB1+)

Learning objective

Original task

Can write a detailed description of a simple process. (GSE 58)

Students write a paragraph describing a simple process, such as how torecycle plastic bottles or
how to prepare a simple meal. The teacher checks whether studentsinclude the main steps of the

process.

Al-integrated approach

1. Process observation and note-taking

Students watch a short demonstration video showing
how a simple productis made (forexample, how
chocolateis produced orhow paperisrecycled).

Working in pairs, studentslist the main stages of the
processinthe correctorder.

2. Collaborative process reconstruction

Pairs join another pairto form a small group. Each pair
compares theirnotes and discusses differences.
Together, the group agrees onthe correct sequence
of steps.

3. Draftthe process description

Each studentindividually writes a short description
explaining the process. Students are encouraged to
use sequencinglanguage such as first, next, after
that, and finally.

4. Use Al to evaluate clarity of the process

Students use ateacher-provided structured prompt.
Students must paste their full paragraphinto the
prompt.

5. Peerrevision

Studentsfirstreview the Al feedbackindividually and
decide what they want to change.

Then they exchange theirrevised descriptions with a
partner:

e Canyourpartnerclearly understand the process?
o Arethestepsinthe correctorder?
Students make final revisions.

Example model prompt
Thisis my description of how [insert the

process e.g plastic bottles are recycled]:

[Paste your paragraph here]

Evaluate whether this description clearly
explains the process.

Respondusing simple English at Bllevel.

Check whetherthe steps are clearandin
the correct order.

Suggest one way to improve the
explanation.

Learning focus

Students practice writing detailed
explanations of simple processes by
organizinginformationinto clear
sequential steps.

Collaborative planning and peer
comparison help learners clarify the
stages of the process before writing.

Evaluating Al feedback encourages
students toimprove the clarity and
organization of theirexplanations.
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Al Summary Checker

Skill Listening
Age/Stage Upper Secondary/Adult
Englishlevel GSE 67-76 (CEFRB2+)

Learning objective

Canidentify key informationin linguistically complex conversations at

natural speed. (GSE71)

Original task

Studentslistento ashortlecture or
academic talk and write a brief summary
of the mainideas.

Al-integrated approach

1. Listen and take notes

Studentslistento a short academic
audiorecording of two to three minutes.
While listening, they take brief notes on
the main topic, key supporting points,
and any conclusion.

2. Write asummary independently

Without replaying the audio, students
write asummary of 50-70 words
capturing the mainideas. They do not
use direct quotes.

3. Submit the summary and transcript
to Al

The teacher provides the written
transcript. Students paste both their
summary and the transcriptinto an Al
toolusing the structured model prompt.

4. Review Al feedback

Studentsreadthe Alresponse and
checkwhetherthey agree withits
evaluation. They identify whetherthe Al
correctlyidentified agenuine gap or
whetherits feedback wasinaccurate.

5. Revise the summary

Studentsrewrite their summary,
correcting any inaccuracies oradding
any important points they missed.

6. Altransparency reflection

Students write one sentence explaining
whether the Al’s evaluation matched
theirown assessment of their summary,
and one sentence onwhat this activity
revealed about theirlistening accuracy.
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Teacher Guidance

e Selectaudiocontentthatisappropriateintopic and
complexity foryour student group. Avoid content on
sensitive cultural, political, or personal topics.

e Provide the transcriptin Step 3.

e The promptinstructs the Al to evaluate accuracy, not
rewrite the summary; reinforce this with students
before they begin.

o Ifthe Alfeedback appearsinaccurate ormisleading,
use this as ateachable moment about critical
evaluation of Al output.

N

Example model prompt

You are an academic English tutor helping a student
prepare foran exam.

Here s the transcript of a short academic lecture:
[Transcript]

Hereis the student’s summary: [Student summary]
Evaluate the summary against the transcript.

Step 1: Identify one main point the student captured
correctly.

Step 2: Identify one key point the student missed or
misrepresented. Quote the relevant part of the
transcript.

Step 3: Comment on whetherthe summaryis an
appropriate length (50-70 words).

Do notrewrite the summary. Use clearacademic
Englishat B2 level.

Learning focus

Students practice a core exam skill by producing
concise, accurate summaries under realistic
conditions.

Evaluating Al feedback against their own judgment
builds critical listening awareness and helps students
identify recurring gaps betweenwhat they hearand
what they retain.
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Al Reorder Reasoner

Skill Reading
Age/Stage Upper Secondary/Adult
Englishlevel GSE 67-76 (CEFRB2+)

Learning objective

Caninfer what will come next in an unstructured text by using contextual,

grammatical and lexical cues. (GSE 68)

Original task

Studentsreorderaset of scrambled
paragraphstoformacoherentacademic
text.

Al-integrated approach

1. Read the scrambled paragraphs

Studentsreceive fourto five scrambled
paragraphs onanacademic topic. They
read each one carefully without
attemptingtoreorderyet.

2. Identify discourse markers

Studentsunderline all discourse markers,
linking phrases, andreference wordsin
each paragraph (forexample: however, as
aresult, thisargument, the following). They
note which markers signal beginning,
continuation, contrast, or conclusion.

3. Reorder the text

Students arrange the paragraphsinto
what they believe is the most logical
sequence and write aone-sentence
justificationforeach paragraph
placement.

4. Ask Al forits sequence and reasoning

Students paste the scrambled paragraphs
into an Altool using the structured model
prompt.

5. Compare and discuss

Students compare their sequence and
justifications with those provided by Al.
Theyidentify where they agree and where
they differ,and decide whose reasoningis
stronger for any paragraph where the
sequences differ.

6. Altransparency reflection

Students write two to three sentences
explaining which discourse markers the Al
usedthat they had notnoticed, and how
this analysis will help them approach this
type of taskin the future.

-

Teacher Guidance

e Selectacademic textsthat are appropriatein
topic foryour student group. Avoid texts on
politically divisive, culturally sensitive, or
distressing subjects.

o Before the activity, teach orreview the key
discourse markers students are likely to
encounter, so they have the metalanguage to
discuss them.

e The promptinstructs the Alto explainits
reasoning. Encourage students to challenge the
Al'sjustificationif they disagree, rather than simply
deferringtoit.

e Thisactivity works bestwhen students complete
Step 3individually before comparing with the Al,
to prevent over-reliance on Alreasoning.

Example model prompt

The following paragraphs are from an academic text
but areinthe wrong order.

[Paste scrambled paragraphs here]
Put themin the mostlogical sequence.

Foreach paragraph, identify one specific language
clue that determined its position — this must be a
discourse marker, a pronounreference, a transition
phrase, oralexical connector.

Explainyourreasoninginone sentence per
paragraph.

Use formal academic English.

Learning focus

Students develop the close reading and logical
reasoning skills.

The discourse marker focus makes text organization
strategies explicit and transferable.

Comparing theirreasoning with the Al’'s analysis
builds metacognitive awareness of how academic
texts are structured.
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Al Scenario Roleplay

Skill Speaking

Age/Stage Adult

Englishlevel GSE76-85(CEFRC1)

Learning Can contribute to group discussions even when speechis fast and
objective colloquial. (GSE 76)

Original task ("

Students practice role-play
conversationsin pairs, responding
to aprofessional oreveryday
scenario.

Al-integrated approach

1. Set the scenario

The teacher provides arealistic
speaking scenariorelevant to
students’ lives or professional goals.

Example: “You need to contact your
university admissions office to ask
about adelayinyourapplication.”

2. Initiate the roleplay with Al

Students use the structured model
prompt to setup the Alinitsrole.

3. Conduct the conversation

Students carry out a spoken
exchange with the Al, aiming to
resolve the situation clearly and
politely. The exchange should be at
least five turns.

4. Request andreview Al feedback

Students ask the Al to evaluate their
communication clarity, tone, and
appropriateness. They read the
feedback carefully.

5. Attempt the scenario again

Studentsrepeat the scenario a
secondtime, applying one specific
improvementidentifiedin the
feedback. They compare theirtwo
attempts.

6. Altransparency reflection

Students write two to three
sentences explaining what the Al
feedback helped them notice about
theircommunication style, and
whetherthe Al's assessment
matched their own self-evaluation.
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Teacher Guidance

e Selectscenariosthat are professionally and culturally
appropriate foryour student group. Try to avoid
scenarios involving conflict, sensitive personal
information, ortopics that could generate inappropriate
Alresponses.

e Provide the full structured prompt to studentsas a
handout, Do not ask them to construct the roleplay
setup independently.

e Monitor Alresponses, particularly the feedback section,
to ensureratings and suggestions are fairand relevant.

e Forlower-confidence students, allow a written
exchange before attempting a spokenversion of the
roleplay

N\

Example model prompt

Thisis alanguage practice roleplay foran advanced ESL
student.

You are a university admissions officer.| am aninternational
student contacting you to ask why my application decision
has beendelayed.

Respond naturally and professionally. Keep eachresponse
to 3-4 sentences.

Wait formy reply aftereach turn.

Do not end the conversation until I say ‘thank you,
goodbye’.

Afterthe conversation ends, rate my spoken
communicationfrom1to 5 on: clarity, politeness, and
relevance.

Identify two specific ways | could have communicated
more effectively.

Learning focus

Students develop spontaneous speaking skillsin realistic
scenarios.

The two-attempt structure encourages deliberate practice
and measurable improvement.

The Al transparency step builds self-monitoring habits
essential for high-stakes speaking performance.
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Al Academic Language Analyzer

Skill Writing
Age/Stage Higher Education
Englishlevel GSE59-76 (CEFRB2-C1)

Learning objective

Canwrite detailed descriptions of real orimaginary events and

experiences, marking the relationship betweenideas clearly. (GSE 66)

Original task

Students write a paragraph describing a simple process, such as how to recycle plastic bottles or
how to prepare asimple meal. The teacher checks whether studentsinclude the main steps of the

process.

Al-integrated approach

1. Write anin-class paragraph

Students write a short paragraph of 150-200
wordsin class, without Al assistance, responding
to anacademic discussion question.

Example: “Towhat extent does technology
improve learning outcomes?”

2. Identify academic features independently

Before using Al, students review their paragraph
and:

e underline two words or phrases they think
sound “academic”

e highlight one sentence they thinkis
well-structured

Students briefly explain why they chose these
examples.

3. Submit the paragraph for Al analysis

Students paste their paragraphinto an Al tool
using the structured model prompt provided.

4. Review the Al analysis

In pairs or small groups, students read the Al
response carefully and highlight the language
featuresitidentifiedin their original paragraph.
They considerwhetherthe Al correctly identified
the mostacademic language, orwhetherit
missed something.

5. Identify one agreement and one
disagreement

Students write one sentence explaining a point
where they agree with Al's analysis and one
sentence where they disagree orwould add a
different observation.

-

Teacher Guidance

e Thein-class paragraph (Step 1) mustbe
written without Al assistance. This ensures
the Alanalysisin Step 2 reflects genuine
student output.

e Discussthe prompt structure with students
before they useit, so they understand what
eachinstructionis asking the Alto do.

e Encourage studentsto disagree withthe Al
in Step 4; remind them that Allanguage
analysisis not always accurate and their
own judgment matters.

o Collectboththe originalandrevised
paragraphs to assess the quality of
students’ decision-making, notjust the
final product.

Example model prompt

You are an academic writing coach fora
university ESL student at B2-Cl level.

Read the paragraph below carefully.

Step 1: Identify two examples of academic
vocabulary used correctly.

Step 2: Identify one complex sentence
structure (e.g. arelative clause, a passive
construction, or anominalization).

Step 3: Suggest one phrase that could be
replaced with more precise academic
language. Provide the replacement and
explainwhy itis more appropriate.

Do not rewrite the paragraph. Use clear, direct
Englishinyour feedback.
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Al Academic Language Analyzer

Al-integrated approach

6. Revise the paragraph

Studentsrewrite their paragraph with at least two improvements to academic vocabulary or
sentence structure, based onthe analysis.

7. Al transparency reflection

Students submit a note alongside theirrevised paragraph stating which Al suggestion they found
most useful and why, and whether they felt any suggestion was inaccurate orinappropriate for
academic writing.

Learning focus
Students develop awareness of academic register by analyzing their own writing with Al support.

The disagreement step prevents passive acceptance of Al output and builds critical linguistic
judgment.

Therevision process reinforces active application of academic language features.
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Al Comprehension Partner

Skill Integrated Skills (Reading + Speaking)

Age/Stage Higher Education

Englishlevel GSE 59-66 (CEFRB2)

Learning Canidentify the main conclusionsin a text that presents and contrasts
objective argumentsin a clearly signalled way. (GSE 59)

Original task

Example model prompt
Studentsread a short academic-style article presenting
two contrasting viewpoints on whether universities should
require students to take online courses. Students answer

We read a short article about whether
universities should require online

comprehension questions and identify the writer’s courses.
conclusion. Hereis the final paragraph:
“Online courses allow students to
Al-integrated approach study more flexibly and access a
widerrange of learning materials.
1. Argument mapping in pairs However, critics argue that online
Studentsread the article and work in pairs to highlight learning canreduce interaction
discourse markers that signal argument structure (for between students and teachers.
example: however, on the other hand, therefore, in While both perspectives highlight
conclusion). importantissues, universities should

integrate online courses carefully so

Eachpairidentifies: that they support, rather than replace,

e arguments supporting online courses face-to-facelearning.”
e arguments criticizing online courses Our group thinks the main conclusion
e thefinal conclusion of the text IS:

. . Insert your answer
2. Collaborative reasoning ! y ]

Pairsjoin another pairto forma small group. Each group
compares theirinterpretations and discusses where the

Evaluate whetherwe correctly
identified the author’s conclusion.

conclusion appearsinthe text. Respondusing clear English at B2
level.

Students must agree on one sentence that best eve ' .

represents the author’s conclusion. Explain how the contrasting
argumentslead to the final

3. Instruct the Al to evaluate the conclusion conclusion.

Each group uses a teacher-provided structured prompt Refer to specific words or phrases

andinserts theirown answer. that signal the conclusion.

4. Group critique of the Al explanation

Students first compare the Alresponse with theirgroup’s .
answer. Learning focus
Students practice analyzing

Thentheydiscuss: . ) .
argumentative structure inacademic

° D|d theAlagree W|th yourconC|USion? texts by|dent|fy|ng Contrasting
e What evidence did the Aluse? Was it the same as yours? viewpoints and locating the final
e Doyouagree with the Al explanation? Why or why not? conclusion.

Collaborative discussion helps

Groups prepare a shortresponse before sharing with the :
learnersinterpret how arguments are

class.

organized.
5. Whole-class synthesis Evaluating Al explanations
Groups briefly present their conclusions and explain how encourages deeper attentionto
they identified them. The class compares how different discourse markers that signal
groups interpreted the structure of the argument. contrast and conclusion.
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Al Critique Partner

Skill Integrated Skills (Listening + Speaking)

Age/Stage Higher Education

English level GSE76-84 (CEFRC1)

Learning Cancritically evaluate the effectiveness and appropriateness of a
objective presentation. (GSE77)

Original task

Students watch a short academic presentation (forexample, a
student conference talk oraTED-style university presentation).
Students answer comprehension questions about the topic and
summarize the speaker’s main points.

Al-integrated approach

1. Evaluate the presentation individually

Students watch the presentation and take notes on three aspects:

o clarity of the speaker’'s message
e organization of the presentation
o effectiveness of examples orvisuals

Students write two short comments about what the speaker did
welland one suggestion forimprovement.

2. Collaborative evaluation

Students form small groups and compare their evaluations. Each
group discusses which aspects of the presentation were most
effective and which could be improved.

Groups must agree on three evaluation points:
e one strength of the presentation

e oneweakness

e onesuggestion forimprovement

3. Provide the evaluation to the Al

Each group uses ateacher-provided structured prompt and
inserts their evaluation. Students mustinclude alink to the video
or paste ashort transcript extract to ensure the Al can evaluate
their critique accurately.

4. Critically review the Al feedback

Students discussin groups:

o Didthe Alagree withyourevaluation?

e WhichAlideas are useful?

e Are any Alcommentstoo general ornotrelevant?
e Would you change your evaluation?

Groups prepare afinal version of their evaluation.

5. Final evaluation discussion

Each group presents their final evaluation of the presentation to
the class and explains the reasoning behind theirjudgement.

Example model prompt

We watched a short university
presentation about the
impact of artificial
intelligence on education.

Video link: [Insert link]
Or

Transcript extract: [Paste
transcript here]

Our group evaluation:
Strength: [Insertyourideal
Weakness: [Insert youridea]
Suggestion: [Insert youridea]

Evaluate our critique of the
presentation.

Respondusing clear
academic Englishat Cllevel.

Explainwhetherour
evaluation correctly assesses
the effectiveness of the
presentation.

Suggest one additional
aspectwe should consider
when evaluating a
presentation.

Learning focus

Students develop the ability
to critically evaluate
academic presentations by
analyzing clarity,
organization, and supporting
evidence.

Collaborative discussion
encourages learners to justify
their evaluations.

Reviewing Al feedback helps
themrefine the criteria they
use to assessthe
effectivenessand
appropriateness of
presentations.
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Al Academic Writing Partner

Skill Writing
Age/Stage Higher Education
Englishlevel GSE76-84 (CEFRCI)

Learning objective
linguistically complex language. (GSE 78)

Original task

Canwrite a structured paragraph on an academic topic using

Students write a paragraphresponding to an academic discussion question (forexample, theimpact
of technology on education). The teacher checks whether the paragraph contains a clear topic

sentence and supportingideas.

Al-integrated approach

1. Analyze amodel paragraph

Studentsread ashort academic paragraph and identify key structural
elements suchas:

the topic sentence

supportingideas orexamples

linking expressions (e.g., however, in addition, therefore)
the concludingidea

Students briefly note how these features help organize the paragraph.

2. Plan the paragraph individually

Students choose anacademic topic (for example, whether
universities should increase the use of online learning). Each student
writes a short outline including:

e onetopic sentence

e two supporting arguments

e oneconcluding statement

3. Write the paragraph

Students write a structured academic paragraph based on their
outline. They are encouraged to use linking expressions and complex
sentence structures.

4. Use Al to evaluate the paragraph

Students use ateacher-provided structured prompt andinsert their
paragraph.

5. Revise the paragraph
Studentsreview the Al feedback and decide:

o Whichsuggestionwillluse?
o« Whichsuggestionwilllignore? Why?

Then students workin pairs to:

e Readeachother’s paragraphs
o Compare the Alfeedback theyreceived
e Discusswhetherthey agree with the Al suggestions

Students thenrevise theirparagraph.
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Example model prompt

Thisis my academic
paragraph:

[Paste your paragraph
here]

Evaluate this paragraph.

Respondusing clear
academic English at Cl
level.

Explainwhetherthe
paragraphhasaclear
structure with a topic
sentence and supporting
ideas.

Comment on the use of
complexsentences and
linking expressions.

Suggest one way to
improve the paragraph.

Learning focus

Students practice
producing structured
academic paragraphs
that combine clear
organization with
linguistically complex
language.

Evaluating Al feedback
helps learnersreflect on
paragraph structure,
cohesion, and the use of
academic connectorsin
academic writing.
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Al Argument Developer

Skill Speaking

Age/Stage Higher Education

English level GSE59-66 (CEFRB2)
Learning

objective of various options. (GSE 60)
Original task

Students discuss the question:

Canjustify a viewpoint on a topical issue by discussing the pros and cons

“Should universities allow students to use Al tools inacademic assignments?”

Students share their opinions in small groups and provide simple reasons for their viewpoint.

Al-integrated approach

1. Introduce a decision scenario

Students are told that a university is considering three
possible policies:

Option A - Altools are bannedin assignments.

Option B - Altools may be used for brainstorming and
research but not forwriting.

Option C - Altools may be used if students explain how they
used them.

2. Developinitial arguments

Studentsworkin pairs andidentify possible advantages and
disadvantages foreach policy option.

3. Instruct the Al to evaluate the reasoning

Students use ateacher-provided structured promptand
insert their policy option and arguments.

Example model prompt
4. Evaluate the Al analysis
Students discussin groups:

o Didthe Al evaluate yourargumentsinthe same way as your
group?

e Which Al points strengthened yourideas?

o Areany Al suggestions unrealistic ortoo general?

o Would you change your position?

Groups prepare their final argument before discussion.

5. Structured discussion

Students participatein a small-group discussion where they
must:

e explainthe pros and cons of atleast two policy options
e justify which option they support

e respondto one counterargument from another student

Example model prompt

We are discussing university
policiesonAluse.

We chose this option: [Insert
Option A, B or C withits full
description]

Ourarguments for choosing this
option:

Advantage: [Insert youridea]
Disadvantage: [Insert youridea]
Evaluate ourreasoning.

Explainwhether these arguments
are strong orweak.

Use clear Englishat B2 level.

Explain the advantages and
disadvantages of this optionand
suggest oneimprovement to
make our argument stronger.

Learning focus

Students practice organizing and
presenting balanced arguments
on atopicalissue.

By instructing Al to evaluate their
reasoning and then critiquing the
response, learnersrefine their
ideas and practice justifying
viewpoints during spoken
interaction.
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Al Oral Defense Practice

Skill Speaking

Age/Stage Higher Education
Englishlevel GSE70-84 (CEFRB2+-C1)
Learning

objective (GSE73)

Original task

Students present awritten assignment to the
class and answer follow-up questions from
the teacher.

Al-integrated approach

1. Modelling the task

Teacher shows an example question (or
screenshots) to areviewed article by Al and
explainwhat students will do to review their
written work.

2. Submit written text to Al

Students paste theiressay oracademic
paragraphinto an Al tool before the speaking
task.

3. Generate defense questions

Students use the structured model prompt to
ask the Alto produce challenging questions
based on theirown writing.

4. Prepare spokenresponses

Students spend five to seven minutes
reading the Al-generated questions and
preparing their spoken answers. They may
make brief notes but should not write full
responses.

5. Conduct the oral defense

In pairs or with the teacher, students answer
each Al-generated question aloud. Their
partner orteachernotes the clarity,
coherence, and depth of eachresponse.

6. Reflect on performance

Studentsidentify one question they
answered well and one question they would
answer differently if asked again. They write
two to three sentences explaining what they
wouldimprove.

7. Altransparency reflection

Students consider whether the questions the
Al generated accurately reflected the
strengths and weaknesses in theirwriting.
They write one sentence stating whether they
felt the Al challenged them appropriately.

Can evaluate arguments in a debate or discussion and justify the evaluation.

-

-

Teacher Guidance

e Reviewthe Al-generated questions before the
oral defense begins; remove orrephrase any
questions that are unclear, off-topic, orbeyond
the student’slevel.

¢ Make clearto students that the Al questions are
apreparationtool, notareplacement for
teacher orexaminerjudgment.

e Encourage studentstotreatthe defenseasa
genuine speaking task — notes are allowed in
preparation, but full written answers are not.

e Thisactivity works well as low-stakes rehearsal
before aformal oral assessment orseminar
presentation.

Example model prompt
Read the academic essay or paragraph below.

Generate exactly three questions foran oral
defense at Cllevel.

Question 1: Ask the student to explain the
reasoning behind one of their main arguments.

Question 2: Ask the student to defend a claimin
the essay that could be challenged.

Question 3: Ask the student to define a complex
ortechnical termthey usedin theirown words.

Make the questions specific to this essay — do not
ask generic questions.

Use formal academic English.

Learning focus

Students practice explaining and defending
academicideasinspokeninteraction, a skill
directly transferable to seminars, vivavoce
assessments, and professional contexts.

Preparing for Al-generated questions builds
confidence and exposes gaps between what
students wrote and what they can articulate
verbally.
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Al Summary Checker

Skill Integrated skills (Listening + Writing)

Age/Stage Higher Education

Englishlevel GSE 30-35(CEFRA2)

Learning objective Main Aim: Students can understand the main pointsin a short, simple

spoken text and write a basic summary using guided support.
Canunderstand short, simple texts about everyday activities. (GSE 30)

Canidentify basic factualinformationin short, simple dialogues or
narratives on familiar everyday topics, if spoken slowly and clearly. (GSE 32)

Canlist the main points of short, clear, simple messages and
announcements, provided they are clearly and slowly articulated. (GSE 33)

Original task

Studentslistento ashortrecording and answer comprehension questions about the main topic.

Al-integrated approach

1. Listen and complete a note-taking frame

Studentslistento ashort, slow dialogue orannouncement of 60-90 seconds on a familiar topic (for
example: astudent asking about atimetable change, or ateacherexplaining ahomework task).

Studentslisten twice. During the second listening, they complete the note-taking frame provided.

Note-taking frame (provided to students):

Who s speaking?

What is the main topic?

What is the mostimportantinformation?

How does the speaker feel about it?

2. Write three sentences using a scaffold

Using theirnotes, students write three sentences to summarize what they heard, using the sentence
starters provided.

Sentence starters (provided to students):

e Therecordingisabout

e The mostimportantinformationis

e The speakerthinks /feels that

3. Submit sentences and transcript to Al

The teacher provides the written transcript. Students paste both theirthree sentences and the
transcriptinto the Al toolusing the structured model prompt.
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Al Summary Checker

Al-integrated approach

4. Read and check the Alresponse

Studentsreadthe Al feedback carefully. They
decide whetherthey agree with the Al. If the Al
says they missed something, students find that
informationin the transcript and underline it.

5. Write one correction sentence

If the Alidentified a mistake ora missing point,
students write one corrected sentence. If the Al
confirmed theirsummary was accurate, students
write one additional detail they couldinclude.

6. Altransparency reflection
Students answer two simple questions:

o What did the Alhelp me notice?

e Wasthe Alcorrect? Yes/No /Partly — because

Learning focus

Students practice identifying the main points
of simple spoken texts using structured
support.

The note-taking frame and sentence starters
reduce cognitive load so students can focus
onlistening accuracy rather than production
complexity.

Checking and correcting Al feedback builds
early critical thinking habits at a manageable
level.

-

Teacher Guidance

o Before starting the activity, dedicate time
to modelling how to use the Al tool and
explaining the language usedin prompts.
Support students with key phrases and
allow use of L1where necessary.

e Selectaudio contentonfamiliar, everyday
topics only. Avoid abstract, academic, or
culturally unfamiliar content at this level.

e Provide both the note-taking frame and
sentence starters as a printed or digital
handout before listening begins.

e MonitorAlresponses carefully at A2 level. If
the Alusesvocabulary orsentence
structuresbeyond A2, simplify or
paraphrase the feedback for students
before theyreadit.

Example model prompt

You are an academic writing coach fora You
are helping an A2 level English student at
university.

Hereis ashort transcript of arecording:
[Transcript]

Hereis the student’s summary (three
sentences): [Student sentences]

Checkif the summaryis correct.

Tellthe student ONE thing they understood
correctly.

Tellthe student ONE thing they missed or got
wrong. Point to the exact part of the
transcript.

Use very simple English. Short sentences
only. No higherthan Bllevel vocabulary.
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Al Reorder Reasoner

Skill Reading

Age/Stage Higher Education

Englishlevel GSE 32-38 (CEFRA2-A2+)

Learning objective Main Aim: Students canrecognize simple sequence words and use them

to put sentencesin the correctlogical order

Can extract specific information from simple informational texts related
to everyday life. (GSE 31)

Canunderstand simple instructions on everyday equipment. (GSE 34)

Canfollow a basic sequence of events in a simple text on a familiar topic.
(GSE 36)

Original task

Studentsread a set of sentences and putthemin the correct order by numbering them.

Al-integrated approach

1. Read the sentences and learn the word bank

Studentsreceive fourto five short, simple sentences that form alogical sequence — forexample, a
simple daily routine or a familiar process.

Example sentences (scrambled):

After that, she put herbooksin herbag.

Then, she had breakfast with her family.

Finally, she left the house and walked to university.

First, she woke up at seven o’clock.

Next, she gotdressed and brushed her teeth.

Students also receive the word bank of sequence markers provided below.

Word bank of sequence markers (provided to students):
e First —used at the beginning of asequence

e Then/Next —usedinthe middle

o Afterthat —used afteranotherstep

e Finally —usedatthe end of a sequence

2. Underline the sequence word in each sentence

Studentsunderline the sequence word or phrase in each sentence. They match each sequence word
toits positioninthe word bank (beginning, middle, orend of a sequence).

44 Educator Guide: Redefining Formative Assessmentin a Generative Al era



Al Reorder Reasoner

Al-integrated approach

3. Reorder the sentences

Students numberthe sentencesfrom1to5inthe
orderthey thinkis correct. They write onereason for
theirfirstandlast choices using the sentence
frames provided.

4. Ask Al toreorder the same sentences

Students paste the scrambled sentencesinto the Al
toolusing the structured model prompt.

5. Compare answers

Students compare their order with the Al order using
the sentence frames provided.

6. Altransparency reflection
Students complete two sentences (in pairs or small
groups):

e The sequence word that helped me mostwas
because

e Onethingthe Alexplainedthat|did not think
aboutwas
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Teacher Guidance

o Before the activity, teach the word bank.
Write each sequence markeronthe
board, useitinanexample sentence,
and check understanding before
students begin.

o Use sentences onfamiliar, everyday
topics only. Avoid abstract or culturally
unfamiliar content at thislevel.

e Modelthe full activity once with a
different set of sentences before
students attemptitindependently.

e MonitorAlresponses. If the Al
explanationusesvocabulary beyond A2,
readit aloud and paraphraseit forthe
class before studentsrespond.

Example model prompt

These sentences are inthe wrong order. Put
theminthe correct orderfrom1to 5.

[Paste sentences here]

Foreach sentence, tellme the ONE
sequence word that helped you decide
whereit goes.

Use very simple English. Short sentences
only. No higherthan A2-Bllevelvocabulary.

Do notaddnew information. Only use what
isinthe sentences.

Learning focus

Students develop early reading
organization skills by working with
sequence markersinshort, accessible
texts.

The word bank and sentence frames
reduce language demands so students can
focus onlogical thinking rather than
production.

Comparing theiranswer with the Al’s
reasoning makes sequencing strategies
explicit and supports vocabulary retention
of key connectors.
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Conclusion

Therise of GenAl provides a critical opportunity

tore-evaluate formative assessment.

Students now have a host of Altools at their
fingertips, and while itis tempting to try to block
theiraccess to this technology in the name of
learning, these students will eventually need to
navigate careers and everyday livesin an Al-driven
world. This places an upfront responsibility on
educators toidentify how students should (or
should not) integrate GenAlinto theirlearning.

Fortunately, there are experts and educators
already leading the way, and our research shows
severaltangible takeaways forresponsible and
effective Alusein assessment. Whetherit was

an expert framework, an educator profile, or

one of our six key suggestions forassessment
redesign, we hope that the above content sparks
ideas, conversations, and practical changes
inclassrooms.

We encourage ongoing dialogue and sharing of
experience, bothamonginstructors themselves,
and with their students, about how GenAl can

be thoughtfully used to enhance and enrich the
learning experience.

The opportunity ahead lies notinresisting these
technologies, butinleveraging themin ways that
foster deeper, more meaningfulunderstanding
and engagement.

1 ‘ ‘ The nextstepis

- not stricter surveillance,
but arethinking of trust.
M This means designing
environments where students engage
critically with Al, take ownership of their
thinking, and understand the purpose
behind theirlearning processes.”

—
- >

Dr. Le Dinh Bao Quoc

Founderof Pro.Ed Education Solutions,
Founderand Head of EduVerse - Vietnam
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Recommended resources

A Note on Al Basics

Note: This educator guide requires a basic
understanding of Generative Artificial Intelligence
(GenAl)and how itis being appliedin education
settings. Forbackground on this topic, we
recommend the following resources:

EDUCAUSE: Generative Al

Stanford: Defining Aland Chatbots

Harvard: Teach with Generative Al

Vanderbilt; Faculty Guidance
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Thisreport marks the beginning of animportant conversationon
how assessment can evolve inthe GenAl era. We'd love to hear
your thoughts, both on thisreport and on how you’re adapting
formative assessmentsin yourinstitution. Share your feedback

with us at assessmentevolved@pearson.com

Learn more at
pearson.com/languages/assessment-evolved
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